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The first volume in this series on 
Serbo-Croatian-English contrastive analysis contains six articles. 
They are: "Contrastive Analysis and Error Analysis in Pedagogical 
Materials, by Budolf Filipovic; "Errors in the Morphology and Syntax 
of the Parts of Speech in the English of Learners from the 
Serbo-Croatian-Speaking Arear** by Vera Andrassy: '•Errors in the 
Morphology and Syntax of the Verb in the speech of Learners of 
English in the serbo*Croatian-speaking Area," by Jasna Bilinic; 
''Errors on the Syntax of the sentence in the speech of Learners of 
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Problems in Presenting Relative Pronouns," both by Mirjana Vilke. 
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Rudolf Flllpovid (Uolverfiity of 2iagreb) 



CONTRASTIVE ANALYSIS AND ERROR ANALYSIS IN PEDAGOGICAL 

MATERIALS 

Each analyzer m the Project, working on his topic, aims at writing a. 
paper which contains three parts, the third telng a pedagogical section giving 
practical Implications usable in teaching* Tlus part is. farther elaborate a into 

r 

a special contribution, a specimen of teaching materials demonstrating the 
applicability of the findings of the contrastive research. These contributioriii 
are worked out by pedagogical collaborators (specialists in EngUsh teaching 
methods^ together with the analyzers, not only on the basis of ^.ontrastive 
research but also of error analysis* 

Since the beginning of our organized research on Serbo-Croatian - En;^]*;^ * 
contrastive analysis within the Yagoslav Serbo-Croatian - English Contrastwc 
Project in VjC,t, we have believed that Pr^iCUcai application, i,e* the work 
pedagogical implications^ has t Ue based on the findings of the contrastive 
research and the analysis errors, on the analyzers* persona'^ experience 
with errors (being practual teachers of English and having been themselve4> 
once learners of CngUsh, they have considerable practical knowledge), and 'y*^ 
the knowle^ige of pedagogical r.otlaborators . specialists in English teaching 
methods, v.t*o knovt? ^hat should be done with learners' errors wh^n teaching 
Ei^lish in the Serbo-^Croatian^^peaking area* 

Even before this organized contrastive work. Professor Owen Thomas^ 
(of Indiana University) and I started some woik on error analysis in IS)66 by 
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noting down the speech of learoers of English* Later our work was taken over 

and continued by three post -graou ate students of ourSj with the intention of 

using it as a basis for their research on error analysis* They went on 

interviewing more learners so aa to get a big enough corpus to start examining 

the system of errors made by SerboXroatian-speaking learnijrs of English* 

This resjearch had resulted in three M*A, thesei^* 

The frame title for the research is gyntactlc and morphological errors 

in the speech of learners of English in the SerboXroatian-speaking area * Within 

thijM^^^^^^4HfH^t>^»niy-w ^ th es i s-e x amlnofr-one^ roup*o^p 

a) E^^rors in the Morphology and Syntax of the Parts of Speech in the 

2 

English of Learners from the Serbo-Croatian -Speaking Area; 

bj Errors in the Morphology and Syntax of the Verb tn the Speech of 

3 

Learners of ^SngUsh in the Serbo-Croatian-Speaking Area; 

c) Errors In the Syntax of the Sentence in the Speech of Learners of 

4 

English In the Serho*Cr<^tian -Speaking Area. 
The basic problem these theses have dealt with is to find; 
i) errors in the use of the Cnglish parts of speech, following the traditloital* 
-i^rammar division, a) noun* b) pronoun, c) adjective^ d) article, e) verb, 
f> adverb, g) numeral* h) preposition,^ and 2) errors in the use of main parts 
< of the sentence (subject, predica'^e, object, adverbial modifiers 

Any deviation from the rules for producing grammatical sentences is 
nonsldor^id an error* Y\nal7Sis oi thf* nnateriai shows the foHowii*g deviations 
from correct Englisjh sentence structure, a) deviations from correct 'rford-order 
b) omission of elements, c' repetition of elements; d) superfluous eletnetits; 

mcorrect embi^ddtii^t of clauses; f> errors in building eonstmctions smaller 
than clauses* 
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Deviations from the rules in some parts of speech are of both 
morphological and lexical nature, in others lexical only, due to the limited 
number of forms In English morphology. 

The classification of tnts material was carried cnit accorcting to the 
^,^r^ect fornis and structures, so that the devjatitnis 'Aould come out clearly. 
In the aixalysis, the correct form of the sentence given ^rst, and then the 
ungraxnmatical English sentence is contrasted witL its correspondent eeirtence 
tn Serbo-Croatian. Finally the error is pointed out, together with possible 
reasons for it. 

The authors' investigations have shown several causes for deviations. 

1) One of the main causes of morphological and syntactic errors is 
interference from the nattvo '^nguage- The conflict betv/eeti a highly imlected 
language like Serbo-Croatu.n and a lass inflected one like English is particularly 
obvioud in sentence structure. While the former has a relatively free word .^^rdt; i , 
in the latter the ojtjer is fi^ced, which causes frequent syntactic errors i.i t^e 
Serbo-Croatian -speaking area. 

2) A great number of morphological errors are due to incorrect 
anaUgies which a learner tries to establish within the foreign languf ^e. lie 
tries to apply a general rule to all cases (e^g. adding the plural ending -s to 
all nouns including those with different plural forms, or the comparative 
endings -er to all adjectives, etc.). 

3f A deviation from the rules can be caused by the fact thnt the learner 
knows or is Icarmn^ another foreign language. He applies the rules of the 



erJc 



6 



- 4 - 

other language to English and makes a different kind of error. 

4) An interesting type of deviation appears in the so-called "transitional 
phase" throigh which every learner passes when learning a foreign language. 
In this phase he has given up his native language system as a model, but has 
not yet completely mastered the ^atem of the target language. In this phase 
the stimulus "new'' means to him "different from the native language" and 
so he omits or adds elements In the sentence. 

5} A farther cause of deviations at all levels (morphological, syntactic 
and le:clcal) 1» incomplete mastery of the foreign language system due to the 
teaching methods used. Our experience sho^vs ^ and a large number of errors 
confirm - that nevr structures are often introduced before the precedmg ones 
have been properly learned, and that not enough attention Is devoted to 
mechanical drill which would help form proper habits. 

The types of morphological, syntactic and lexical deviations in spoken 

ITn^Ush In the Serbo-Croatian-speaking area, together with their possible 

auses. suggest that many errors could be avoided or corrected with a proper 

rrtf^^Mdo^ogical approach to English teaching and a proper grading of the teaching 

material. As the latter is one of the aims of our project and the former will 

also, w^ hope, profit from our results, it is more than obvious why we have 

been carrying out research at both levels - contrastlve analysis and error 

i^naly^is - in order to get pedagogical materials that can be used In English 

teaching in the Serbo* Croatian area. 

On the basis of the results obtained in the ihree A. theses mentioned, 

7 

we are working on a systematizatlon of errors typical for Serbo-Oroatlan- 
-speaking learners of English. Such a system can help not only teachers of 
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English in developing their teaching strategy but also writers of textbooks and 
grammars of English baaed on S^rbo-Croatian. 

This work will be complemented by additional material about the errors 
made by Serbo-Croatian.spofiking learners, a team of practical teachers at 
various schools and levels of teaching English are ivorking with us in preparing 
a set of specially designed written tests. 

Since there is uttle chance for the three theses to be published, we have 
decided to make their main resvvlts av&ilable by printing long summaries m Part I 
of this Volume. Part 11 includes the first two contributions to pedagogical 
materials, written by Mlrjana Vilke on the basis of existing reports; 
Teaching Problems in Presenting Modal Verbs , based on the reptort ''The Enghs^ 
Modal Auxiliaries and Interference Problems" by Damir Kalogjera, and 
Teaching Problems in Presenting Relative Pronouns , based on the report 
''Relative Pronouns in English and Serbo-Croatian ' by Dora Maiek. 

O T E S 

would jike to thank Prof* Owen Thomas for the help he g^v'e our post-graduu^e 
students in the initial stage of their work. 

2- Vera Andrassy, **Jezi^na odstupanja u morfologiji i sintaksi vrsta njeii losim 
glagola) u govoru u^enlka en^kskog Jezika na hrvatskosrpskom govornom 
podru<Jju*** 

3. Jasna BiUm^, **Jezi£na "K^stupanja u morfolo^ji i sintaksi j^la^ola uCemka 
enfil4^skoif jezfka na hrvacskosrpskom govornom podru^ju"* 

4- Stanka i^ranjievi^. "Jezidna adstupanja a Stnt^ikdi re^eiuf-e u govoru u^enlka 
engleskog jezika na hrvatskosrpskom govornom podruiju'*, 

S* Conjunctions have noi beea examined sincc^ they do doI appear tn the corpus 
anal5^ed. 
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6. Cf. WilUam Nemser, **Appro3dmfttiv€ Systems of Foreign Language Learners**, 
in Filipovl^, ed. , The Yugoslav Serbo-Croatian - English Contraative 
Project , Studies 1, Zagreb 1969, pp. 3-12. 

7. To appear in a separate article. 



Vera Andrassy (University of 2:agreb) 



JRRORS IN THE PARTS OF SPEEC H IN' THE Ey.f i.l^U OF LEARXERS FRfV^l 
THE SERBOXRa\TlA\^SPEAKIXG AHEA 

It One possible level on which to analyze errors it. ^ learned lan^age is *hdt 
of parts of speech. Th^ probtems on this level ai^; 

^. Isolating the parts of speech; 

b. Morphological problems; 

c. Syntactic problems; 

d. Lexical problemsn 

2 Isolating the Parts of Speech. Sinct; ii Vt^s r.ut our :in*ution to solve questions 
o' general linguistics in this work, we have adopted the traditional deflmtions 
and classifications from standard grammars. Thtjse wori^s^ are tx^t^i in Vu^io&ii^H 
secondary schools. In the courses ut^here we ^thered material, and ai the 
English Department of the Philosophical Faculty in Zagreb, which myans that 
their descrtptions set the norm for our informants' speech. 
2- Morphological Problems . Ja morphologj the learner is faced uith tuo types 
of difficulty, thus, for e:cample. nound. verbs* and adjectives may be simple or 
compound in their formation. If they are compound the learner can easily maite 
mistakes, most often misled by hit mother ton^e in choosing formative 
elements, especially prefixes and suffixes. A second type of morphological 
difficulty results from grammatical forms (plurals, cases^ comparison, tense 
endings) . 
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3, ^ntactie Problems > I'V^*; loariwr'fi dl/ticulties and errors inayntaxanse 
from the differing dldtrlbution of various parts of spoech in English and Serbo- 
-Croatiaa^ or from UnjustL^led generalization from a small namoer of examples 
of a phenomenon in English. Differing distribution will lead mm e, g, to use an 
idverb instead of an adjective* blindly following the it other tongue pattern where 
ho finds ^ construction with ^ adverb and forgetting tie distributional 
differebcea between Serbo-Croatian and English* Unjustified generabzation 
from a small uumber of exainpi^ 3 of a phenomenon will cause, e*g«, th<iUse 
of a noun for an adjective before another noun, because the learner does not 
know the conatr'.liits using nouns as ^alifying adjectives. 

t Lexical Problems . Lexical problems can also be attributed to various causes; 
orrors an: often caused by identity in form which the learner falsely extends to 
identity in meanin^j (false pairs) , similarly, a frequent cause is overlapping 
of semantic fieldij of nngU4>h ^d Serbo-Croatian words, which tUe learner 
lit a>t ♦o see as complete correspondence* Connected with this latter are words 

different coUocabilitits , ^vhich the learner is again apt to identiiy^ following 
tv>f* ijn^ of i^^si resistance* Errors may also be caused by the influence of some 
other foreign language that the learner knows. 

5 Tho_2Ji2i£l ' ^ ra^.'^er detailed presentation of errors connected 

m^h *^t* noun, as *n example of the method used with all the parte of speech, 
whilo the treatment of the others will be more condensed because of space 
limitations. 

6. \forphological Errors , a) Errors^in Formation* The greatest problem of our 
informants is choosing suffixes, while errors in prefix choice are much rarer. 
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Wrongly chosen sufuXM^ are cf^n^aon with name?* of countries: 

It will y^ry interesting for me to go to jSngliah now. 
They went into Switzerland from Italian, 

Farther examples uOntv.*n the forms Slovene ( for Slovemi , German (for Germam 

TurkiaJi *for Turkey! . an adjective suffix is used instead of a noun suffix^ binder 

'i'ie influence oi 3erbv -C roatian in which many na.nes of cotintries have adjectival 

form ( Engieska , MJema^ka, 7ursk a, etc) - An extreme form of mother ^on^jue 

interfere-^ce is seon in: 

Then we went to ItaUa, 

Ahere thij learner, not knowing the English name for the country, simply uset^ 

the Serbo-Croatian nalhe. 

Further in names of peoples: 

. . . tht?re iven* trouble with the Tujjdsh . 
... it must te Hungarish influence. 

The learner makes the^e forms on the analogy of Enf?lish> 

False analogy is al^o'the cause of: 

Just in this town Turkishmen were stopped. 

where the model Is a noun Uke Englishmen . ' 

\*ext in order of frequer.cy are nouns with the wrong nominal suffix: 

He could not teach it, the robbemess . 

. , . there came people from the village, vi llage mens. . . . 

Here the learner has followed the noun -formation rule: 

Adj *-n^ss - fftir _ness = fairness 
N ■*■ man = country man = countryman 

Wrongly chosen suffixes are also found in. ♦tourismus, * examin , ^phonetic, ett. . 

used *s nouns. 
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bl ^JpPOrammatica^l^ This group contains incorrect plural forms: 

At the primary school for little children^ . 
Of the same origin are the incorrect *villagemen3, '^Turfcishniens- The learner 
here has learned the rule for English plurals (adding -s} and applies it 
everywhere, even with nouns having irregular plurals. 
Another type oi error in grammatical forms is omission of the ending '^in 
possesstves: 

Mrs- Cabbot was cleaning yesterday her h usband suits. 
7. Lexical Errors. The most numerous errors in our material are lexical. 
They ar« pertLcularly interesting since they appear at relatively advanced 
stages of English learning, and even in professional tranglatorg. 
a) The first group contains incorrect choicer resulting from differing semantic 
fields of Serbo-Croatian and Entfhsh nouns. 



Serbo-Croatian ktijja means (i) a building for habitation, (ii) the place where 
one lives with one's family. i:n English house is used only for (i) , while (ii) 
is home, Otr informant probably learned house first, and eMablished the 
one-to*one relationship ku^ ^^hou s e. 

The list of incomplete equivalents is inexhaUiJtlUle and we have a large number 
of examples in our material. Here we cite only the most frequent ones: 



I bad to do in the house and so 1 had been two years in house . 
(SerboXroatian: ttod ku6e) 



They can be professors also at primary schools, 
(for: teachers) 



Will you used English inyo^r business? 
(for: job) 



. . . how do we uae the times of the verbs. 
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^^B, the in>d>m >iked me the timet of the verba, 
(for: lidy ) 

\ * * * we never agree for this relation 

between male and ftjnale. 

Tfor: man and woman ) 

. . . men whose teach language they made grammar. 
( for: people) 

, , , grammar is uaetul to help us how to pronounce and not to 
make f aults / 

ffor* errors) 

h) MatQT lexical errors come from transferring Serbo-Croatian words or 

foreign origin into English (false pairSj fauat amis) . 

I can employ myself in Industry as correspondent * 

■f 

The informant transferred the S^rbo-Croatian word ko respondent, meamng 

"employee who lb In charge of correspondence"* However* in English, 

correspondent has the following meanings; 1. person with whom one exchanges 

letters; 2. newspaper correspondent* 3. person, firm, bank, etCi wh^ch has 

regular business relations with another. As we see, the English word has a 

wider semantic field than in Se rbo .Croatian j but does not cover the meamng 

o«r informant intended to give it* Further examples; 

English Serbo-Croatian 

waggon vagOQ (meaning; carriage) 

toilette toaleta (meaning: dresses) 

academy akademija (meaning: teachers* training college) etc. 

c) A third group of lexical errors are nouns which uie learner uses in place 

of others he cannot recall at the moment: 

. , . when I look American cinema. > > 
ffor: film a) 

. . H as the title or his lesson is. . . 

(for: lecture) 
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. * * ther« ^Tt ft lot of architcctonio from thftt time. 

(for: architectm^) 

The nouns used in these examples clearly do not have the meaning fitting the 
context. In order not to interrupt the flow of speech, the learner reaches for 
a semantlcaliy similar word from his vocabulary, 

d} A fourth group consists Of compounds who$e meaning does not fit the context, 

but one of whose parts Is also a part of the desired word: 
We went to the headmaster of the station. 

The learner must have heard tlie word station master , but couldn't remember 

It and telescoped It with the much more familiar word headmaster . 

o) A separate group of errors are caiques: 

Regulars , that's regular about one language. 

The informant does not know or could not recall the noun rule, Serbo-Croatian 

pravilo * but knows the adjective regular. Following the Serbo-Croatian pair 

pravilan * pravllO f he makes regular (adj.) - * regular (n.) Further examples: 

1 often go home in the evening from the learning , 
(model: u^enje) 

WheD I see, look American or British cinema I can better 
undersmnd American ^peaking , 
(r^odel: govor) 

f) The analysis so far has covered only cases of complete unacceptability. 
IFowever, sometimes the noun chosen is on the edge of acccptabiliiy, one of 
the most frequent of such cases Is place in the meaning mjesto , grad> used in 
a cont&xt when) town. vjUage would be a better choice. 

This is our place in which we have some old church. 
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The Pronoun 

8. Porsonal Pronoun s a) Errors in Gender, It hard to foresee sources of 
mother tongue Influence in ^ comparison of the personal pronoun systems in 
Serbo-Croatian s^nd English, Neve rtlie less, our learners often make mistakes 
in pronoun gender, not because of the Serbo-Croatian pronoun system but 
b»*ciftU^j** of the grammatical gender system in Serbo-Croatian: 

Then thera was a car with two horses in front of him (the car) , 

• . . Slsak is a very big town and in the p&st he had a very big 
importance. 

The language will be different, maybe he will bo more simple- 
In these examples the learner has made a wrong choice of third person smgular 
pronoun because the antecedent noun has a different gendet* m Serbo-Croatian 
than in English* 
bi Errors in \'umb^r 

1 learnud in school three languages but I don't know and i us*- ji. 

This error is not conditioned by mother tongue interference; its cause is 
inadequate knowledge of English pronoun use or the distance between the 
pronoun and its Antecedent* The learner concentrating on other elements of 
the sentence, simply lost touch ^ith the noun and used a pronoun ot the wrong 
number, 

c) Use of a Non-personal Pronoun. Mother tongue interference leads to the 
most frequent error in this category - the use of a demonstrative for a personal 
pronoun; 

I think that my parents will be very, very proud of this and happy 
that I study th is . 
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In Serbo-Croatian the demonstrative is obligatory in this sentence, while In 
English the personal pronoun it would be more in place> 
Among the pronouns our learners use instead of personal pronouns we also 
find which : 

In the evening V 11 look at the television, because there is a 
good emission, how is it called 1 can't remember now, but 
wMch^ is very interesting. 

The relative tor the personal pronoun it here can be explained an inconsistent 

structuring of the^leamcr's sentence. 

A frequent source of errors are constructions requiring an impersonal it. 

Learners often replace Jt by a demonstrative: 

That is very h^S^ to work downstairs. - » or by the expletive there : 
There ' Wag very lovely holiday^ 

In the first example the learner again develops the structure of Oio sentence 

inconsistently - most likely following the structure: Tliat is hard (subject + verb + 

complement) , in which the subject can be a demonstrative pronoun^ but an 

infinitive construction makes the sentence ungrammatical. The second example 

reflects inadequate differentiation of the structures it isl and i jtere is^ Our 

learners conftise these rather frequently, since both of them appear as 

aentence-introdx^clng elements, and their distributional differences are perhaps 

given too little attention in teaching. 

9. Demonstrative Pronouns , a) Errors^in Number* Mumber shows up in English 
in the form of the pronoun i thifl - these, th&t - those j > The most fr6<juent error 
in our m&terial Is the use of the singular forro this before plural nouns; that 
before plurals is somewhat rarer. 
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' ' ' this q uftrrglg little by little stopped , 
. . , where we muat speak only with that rules. 

The reasons for the more frequent occurrence of ttus^ are: (i) this i s rnuch 

more frequent in our learners' speech than that, (ilJ there is a phonological 

confusion between this and its plural these - the learner does not sufficiently 

<]i5tingulsh (^Is) from {iUz) in pronunciation and is apt to concise them m 

speech and writing, (ifxl) and {^oaz) are much easier to distinguish. 

^ frequent error in our material. 

The government was in Austria and in this time Maribor was 
called MSarburg, ' 

Its cause is mother tongue interference; the Serbo-Croatian demonstrative 
taj overlaps partly with this and partly with that in distribution. But our 
informants expand the overlap of thi s and taj to the cases where the equivalent 
should be The reverse case, that for this, is not found in our material, 
a^in due to the identification of this and taj. 

c) Superfluous Demonstratives. This error is closely connected with the Englisn 

article; our informants often use ^ demonstrative iu place of the article: 

Did you like that film? Yes, I did. What is the name o f that film? 
The CAmt of this film is "Blow-up'*. And what do you think about 
this film? Because I heard that that film got & prize in Cannes 
chat year. 

This is partly due to direct influence from Serbo-Croatian, in which 
demonstratives are frequently used before ^ previously mentioned noun, where 
in English article- would be used. On the other hand the learner laious that 
rrHist use some determiner before English nouns, and since demonstratives 
are familiar In his linguistic expen^nce, he uses them more frequently than 
necessary* 
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10, PoigeBgivg Pronouns >pd Adjectiveg , ») Errore in Getvler. These are 

fairly rare In our material. Their cause is almost exclusively ignorance of 

the getvler of the possessor noun; 

I know that Hab must have many hotels and his streets 
are narrow, 

Tne learner erred in choosing the gender of the possessive adjective since 
he transferred Serbo-Croatian grammatical gender into English. 

?ST?S?J^i^J9^S2 '^^^^^ *^ rarer, 

I read much about the degeneration of young people and 
his way of life. 

Most likely the learner chose the wrong noun for the possessive because of 
not having connected it sufficiently with its antecedetrt, 

ci Possessive Pronoun for Possessive Adjective and Vice Versa, Since Serbo- 
-Croatian has no formal difference between possessi-^e pronouns and possessive 
adjectives, we can expect learners to use one for the other, 
German grammar is Uke our . 

Every boy or S^rl has its box and his or hers tape-recorder, 
The explanation can be seen in mother tongue interference: since the possessive 
adjeaives are learned before the possessive pronouns, the learner identifies 
the adjectives with his mother tongue adjective/pronouns. 
In the second sentence^ the pronoun hers was used because of false analogy 
with the preceding hls^, 

11, Relative Pronouns , a> Othejp^ P r oji^^^^ The use of which for 

persons is a widespread error; 

Otherwise I have a friend which is completely disorganized by this. 
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The learner has ertablidhed & one-to-one connection between the Serbo-Croatian 

relative pronwn k q ^ and English which , forgetting that kojjt haa more than one 

English equivalent. For the same reason leamera make mistakes with the 

posseaalve relative pronoun for persons whose , using which instead. 

Wbai for That aft^r AIL Superlatives, Indefinites. Mother tongue mterCerence 

i'i again responsible for this error: 

In grammar it' s gathered jtll what scholars. 
So it was bore and only what 1 triad. . * - 

The learners set up a one-to-one correspondence between Serbo-Croatian $to 

and English what, and use what e vea where that is the proper equivalent. 

c) "This what", "this that" for what. There is no Serbo-Croatian eq^ivalent to 

English what in the meaning of that which . This leads to errors like; 

This what e^ccites me most. . , 

* * . he can combine this that he heard from others* 

Here the learner has literally translated the Serbo-Croatian construction 

demonstrative relative. 

12- Indefinite Pronouns , a) Insufficient knowledge of the system of indefinite 

pronouns leads to concision of other and another: 

* . . r 11 have my another lecture* * * 

... 1 have the other language, Italian language. 

b) Double Negation. Mother tongue interference causes double negation. 
I did not understand nothing * 

Following the Serbo-Croatian system ( cf. JJsam niSta razumio) the learner 

has forgotten that the indefinite pronoun nothing cannot be used In a sentence 

already containing a negation. 
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c] Errors in Number* Incorrect connection with the antecedent r«flulti In the 

use of iinguUr for plurml (and vice versaL 

A part of them has stayed In Rijeka but the other went away 
with the Italiana. 

The learner has connected the Indefinite with the noun part, which ii in the 
singuiar. 

d) Superfluous **iome*\ Our material frequent^ shows some in place of the 
indefinite article or zero article* 

When I will finish faculty I will go to work in some achool, I hope* 

This is caused by interference from S^rboXroatian, which often uses the 

indefinite pronoun neki where English would have, a, an, or_^ 

Anaphoric "one", Persontii pronouns in place of anaphoric one also appear; 

I don't understand much about aeroplanes because I t^ver 
been in it^ 

Learners find anaphoric one difficult since Serbo-Croatian has no equivalent 
construction with an indefinite pronoun* 

13. Reflexive Pronouns , a) Errors in Gende_r, Here too grammatical gender 
gets transferred from Serbo-Croatian to English: 
The town rose himself against Germans. 
The learner, first, carried the reflexive verb over from the mother tongue, 
and second, used a masculine reflexive pronoun with an inanimate antecedent 
requiring the neuter. Such transfer of grammatical gender into English with 
its natural gender is analogous to the errors with personal and possessive 
pronouns (adjectives). 
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^' ?55Pi7.ifliifl?^*5f: Since Serbo-Cro&tian has only one form of the reflexive 

pronoun, used for both singuUr and plural, we may expect learners to err in 

the number of reflexives In English. 

We could not wash ou raelf . . . . 
They fiU it out t her iself 

14. Interrogative Pronouns. Errors here are rarer than with other pronouns. 
They mainly involve replacement of what by which ; 

She asked me which l anguages I speak. 
The learner has probably set up a one-^to-one correspondence oetween the 
Serbo-Croatian Interrogative koji and English which i not icnowing that icoji 
has two equivalents: which, used mainly in the meaning of selection, and whg , 
used otherwise. 
the Adjective 

15. Errors in Formation, a) InfJ^^^^ft.Suffixes^ En new of the multitude of 
adjective auffSxes m English* A-hose use is hard to define by rule- it is no 
wonder ^hat foreiign speakers otten make mistakes in choosing them. In most 
cases tJie error comes from analogy with another English adjective. Thus we 
find: classic musiCj Romanic emperor, complicate language, etc. 

In some case;; the s^tf{l^e$ ^re ^jtcorrectlj chosen tnder the influence of another 

forlgen lan^age, in our material German 

They know very little of Kroatish. 
And So he ho gan to speak Slovenish. 

The Informar uses the German adjective under the impression **i^al (since U 

is fomlgn^ the sam^ form exlsrs in English. 
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b) ^^STfSi^^S^I^f?'^* informants mainly toake errora in comparitig 
one^^axUable adjectives; they are locllned to compare them exclusively with 
more and xDOirtj 

* * * he will be more simple, * * 
... it is more nice . * * 

We should note that native apeakera, toOj use more and moat in comparing 

one-syllable adjectives in certain contexts. But t!iat doea not excuse our learner, 

who is breaking the rule he baa It^en taught - not because of having heard the 

construction from a native speaker, but because of not kjiowing the rule well 

,'nough. 

16* BrrQra isi L'se , a) Adverb for Adjective - Adverbs in place of adjectives 

An- round in both *iUributiv£ c*nd (much mor*^ frequent ly)predicative position. 

an especially school. . 
It \s a simply book. 

Ihese errors art^ riot c&U:ied b> mother tongue Im^rference but by inadequate 

Knowledge? of th^ rulea '.r using adjecti/es and ddverbs* In predicate positions 

th^ -I'Ui^uon is rju^L: du>"*'r*.*m 

Of course* it's naturaU>\ * . * 
... tt' s simply understand. 

Companeor^ with the Strtio-C r j^tian equivralents shov^^s that Sc^rbo^Croatian 

uses an adverb 

. . . prlrotln^^ j** . 
. . , j ednosta\-no \ 

whi ■ '^xplainfl xna frequ^t ;v ^.t su'^h errors. 

h) \Dun for Adjectie* , ' i.. ' -^^r p**i^ ..;jf;ech learners conftise with the 
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adj«rc^i\& is the PuOn, in both { 1 ) atmbutive aii'l ^ dicative position: 

ii) Venetia power, literature Unguage, ' 
Aineno English * 

' li V ... the streets seem danger . . , 

... I am Dalmatla . . . 

T^e cause of is ana'cij}* with **xistlniT roun noun tt^fts^ auction 

(ai*nhViVe jtdjunct' in lh^IisIk, CXir t?amers uncrarr.maUcal sentences 

show they have learu^&d l^at a noan can play 'he role oi attributive td>inct, 

but do not know t^*^ constraints on this use. so tha^ iUey pu: uouns before 

otht^r nouns even wher*r an adjective or aa of -adjunct should be used. 

The cause of the errors under f ii) cannot be Serbo-Croatian influence, not 

it lively thar tht learner has foUovied some analogous ,.onstructlon in 

EngUsh. 

17. Leyjcf I Errors, False Pairs. In Serbo-Croatian, and of course in 

Fnglish, there :e a large number of adjectives borrowed frt>m foreign languaf^*?^, 

Max^ such adjectives w^hich botn languages have borrowed have thfs same 

semantic fields, but others have differing semantic fields. Here ^re some 

examples of false pairs from otir material: 

You have to be con&equent when yew work. . . 

(Serbo-Croatian kongekventan - consistent ) 

Communists were an 1 l ie pi movement. 

teerbO'Croatlan ilegaian - underground ) 

This problem is very actual; 

(Serbo-Croatian aktuelan - topical) 

b) Incomplete Equivalents. This group compriaes adjectives whose semantic 

fields only partly overlap in Serbo-Croatian and English. 

This was light ar^ we must have good grades. 
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Htr* the l«&mer ft«t« up ft oa«<>to<.one corretpondtnce betwetn the 5«rbo- 
<!ro»tUo Ul^a mnd English light , W« know, however, that Impg hM ttverftl 
•<Viitvaleiit« in Bnglifth, mnd ftpamkitif of the degr«e of difficulty of ft Utk th« 
ftdjtctlve gftiy ift uMd. 

Oir mftteriftl contftin* niftny errors due to incomplete equivalence: 

h eftv y tftsk - telftk ^ftdfttftk (insteftd of difficult) 
plftdn b eginner - obi^ftn poCetnik (insteftd of mere ) 
unftl rofto - obtgftp ^So^k (Insttftd ol ordinftiy ) etc, 

"I'l^fi^fll^A-f-.-l^i-n?!^^^^^ ' ^ error whote cause should be ftought in 
the leftming proc««e iteelf is thct use of the ftctive participle intereftUiy 
instead of the pftaeive in the construction to be interested in somethlngi 

I ftm i nt^ resting for inu«ic. 
M'>st learners learn the adjective interesting ftt the very beginning of their 
fi^ii aee and use it quite frequently, hence it is hard for them to leftrn ft new 
forn later which differs from the known one only in ending, and the form 
i mere sting often wins cut. 
The V^rb 

Sinctj vert>s ar^ ireaietl in detail in Jaena BiUnie^s "Errors in the Morphology 
..no ^^ .nx ol 'he Verb m Speech of Learners of English in the Serbo-Croatian 
:>peaking Area", we restrict ourselves to morphological and le:cical errors in 
fheir use. 

IB Morphological Errors , a) Suffipcajlon^ The errors here ftre similar in 

origin and form to those made in noun and adjective sufflxation. 

Thus we find a verb * conve mate , which the learner h»s made becftuse he 
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beU«v«i that ther« ^xiwtw ftn absoUitft corr%ipondftnct betw«ftn the Serbo- 
-CroAtUD tufflx >irmtt ftodthe EngUeU - ate. Thli correipondence it however 

<>nly partial ( negiratt -negate, fasclm rati - fascinate ^ etc. ] and does not hold 
for konve r zirati -* conve rsat g . 

Learners often i?eneraUze on the basts o; the p^rt of the English system 

already learned, as in the case of the verb "^concluse* incorrectly derivc*d 

from th« pT^vlously learned noun conclusion* probably on the analogy oi 

confmion ^ confuse , etc. A similar e:cplanatlon holds for the examples where 

a noun is used for a vej:b: 

We' 11 succcas . * * 

(for succeed^ 

. . - he alsi> turn , , . 

t:or [lj;> 

The learner made these verbs by analogy to the very numerous noun-vert^ 
pairs, such as work > to work , play - to play , etc, 

Jl^«l^,y?5!?« Another possible error In verb formation is wronj? choice 
or o*Tnis«ioii of the panicle In phrasal verbs* 

^^am not aM^ to keep on with all other students* 
The learner probably le^irned the phrasal verb to keep on doing somct^ung , 
and unrler iis influence- makes the no*. -existent tp keep on with mstt'^d of 
to keep up with In s<>me cases learners forget the particle of ^ phrasal verb; 

it's my greatest wish to get in this job M/eli* 
The learner has tor^rot^^n to put in the particle ajong * 
19. Lexical Errors;* ^Tnuny verbs co^ er a wider semantic field m Serbo- 
-C' *tatian t**in in nn*:li!?h. k.e* U .r correspondence with EnfTlish is not 
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one-to-one but one-to-maEy. Our le»rnera however learn iuflt one of the 
equivalents of a verb and ude it In contexts where English requires a different 
choice: 

I can work everything with it< 

{for do, Serbo-Croatian radhi) 

, ^ I do for the Institute of Geology in Zagreb. 

(for work r Serbo-Croatian raditi) 

They do the first aeroplane with the three wings, 
(for make , Serbo-Croatian iaraditi) 

Our matertal contains a great mac^y examples of incorrect verb choice caused 

by incomplete equivalence. The most frequent of these pitfalls are the 

following verbs: 

.make 



radlti — do 



work 
talk 



/ 

govoriti*— say 
speak 

^ ' know 
znati be able to 
can 

gledatiCL ^ , 
* watch 

^ listen 



- hoar 



learn 
u5iti teach 
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stand up 



ustati 



get up 




teach 



pr«davatl 



lecture 



mlsiiti 



meaa 
ihlnk 



z^paziti 



note 
notice 



The verb chos«n in a particular context often depends on t^^e sequence in Mrhich 
the foreign language was learned. 
The Adver b 

20, Errors tn Formation. Thesij are infrequent in our material and an? L:T.it<.<; 

to incorrect comparison. 

I Uked Hemingway best than Steinbeck. 

21- Sjyntactic Errors , a) Adjective for Adverb. Under the adjective* we 

mentioned the very frequent choice adverbs in^ead of adjectives, th^ 

frequent use of adjectives for adverbs is striking; 



They don't 9peak correct. 
The origin and great frequency of these errors is to be attributed tc mother 
tongue influence. ^ equivalent constructions we find an adverb in Serbo-Croatian. 



Oni ne govore pravilno. 
Hoi^ever. since Serbo-Croatian adverbs arc the same in form as neuter-gender 
adjectives, the learner is not conscious of the boundary between adjectives 




- dob ro rasuraijem 
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ud ftdT«rb« ftnd often confuseB them In foreign languages* 

b) Adjfrjrtive; jbr^_Ad7erbia Phi?^3e_, Some English adjectives have no adverbial 

formi (friendly, likely, etc.) so tb&t adverbial phrases are used (In a friendly 

witjr, etc.) . However, their Serbo-Croatian equivalents have adverbial forms: 

e.g< the eq^valent of friendly is prijazan and the adverb is prijazno . This lack 

of correspondence between the systems is probably the cause of the following 

errors: 

He spoke to me friend^ , 

. . 4 how one should speak literary . 

Probably under Serbo-Croatian influence, the learner has applied the rule for 

making adverbs from adjectives in English without constraints. 

22 Lexical Errors > a) Incomplete Equivalente * Lack of complete equivalence 

ifi internal structure between Serbo-Croatian and JBnglish adverbs is the cause 

of this group of errors^ 

Russian 1 began to study before two years. 

\^in the learner has learned only one of the equivalents of a particular adverb; 

i\Q knows, for instance* that an English equivalent of Serbo-Croatian prije ifj 

before and uses it In a sentence where the correct choice would have been ago, 

Sii?>ernuous Adverbs ^.earnerft r>ften use an adverb in a sentence where it is 

unnecessary: 

They are not so muc h gifted. 

The speaker made this construction following that in his mother tongue, where 

he uses the adverb tpUlto . Since the English equivalent of this adverb can be so 

muc h he makes an ungrammatical construction. 
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Th^ Article 

23, The uie of the article provide* by far th« Urgest number of error*, Thiu, 
for instance, out of a hundred sentencei iixty-two contain errora in article u«e. 
Our leamera master the u«e of article m English with great difficulty, nminly 
because articles do not exist in Serbo-Cro&tian and are foreign to their 
linguistic experience. In this summary we Umit ourselves to giving a classification 
of the errora found* 

24, The Definite Article . The noun ^nay be defined by the context which is 
sometimes specified by grammatical devices and sometimes not. The noun 
may also be defined semanttt:ally: it is defined by the fact that it is the only on^ i>f 
its kind in Us semantic universe. However, the use of ihe definite article ir* 
such J3pf?c;fication is sut.ject two forces; one giving the noun ihe definite 
article ^t^cauae of its Leing dett;rmined and the other taking away any article* 
becau!$e of this very specification. 

The definite article used with nouns denoting: 
a) 1. UnitjUe person or thing 



I aon'i like SUn. 



2, geographical namos (rivers^ seas, etc) 
He had to go to river Sava. 



3, musical instnimems 

My son plays piano. 



4, proper nanes in the plural 

They wants go with Cabbots, 



bj The * ordinal numl^^ r5 



'rom lourteenth century. 



c) The * nominal adjective 



iVe hear very much about the life of young. 



d) Adi'orttial the 
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25. The Indefinite Article . 

A + indefitiitt jkmn: 

m) A^+ doan complement 

I mm not teechtr jet. 

b) ^+ object 

It ' • difficult to find Job. 

c) A^in ftdverbiAl phrteee 

They lived In small town. 

d) A_+ expressioni of qaantitj, cardinal numbers 

There was lot of us, 
, , , about hundred thousand inhabitants. 

25. Zero Article , 

s) Common nouns in the plfttraV unspecified, as subject^ object, nominal 
predicate or part of an ad^rerbial phrase 

♦ 

The tourists from all av«r the world. 
She asked me the present of the verbs. 
They are the teachers . 
Karlovac lies in the four rivers. 

Set phrases 
He came in the front of U6. 

c) Presence of another determlrier ( e.g, possessive adjective) 
... of the his language, 

27. Absence of the Article , 

Common nouns in the siifgular or plural 

1) names of institutions 

. , . at the hich school. , . 

2f names of meats 

rtl go to have a lunch, 

3) names of persons in familiar Intercourse 

The father always speaks to me, , . 

Mass nouns 

' He didn't take the sugar, 
c) Abstract nounts 

It is the classic music^ 
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d) Proper names 

He went to the Siblr. 

The Preposition 

28. The most important source of errors in preposition use m our material 
is mother tongue influence. Learners often forget that the relation between 
Serbo-Croatian and English prepositions is never one-to-one, but one-to-many. 
A learner, let us say, has learned that the equivalent of u can be in, sigmfyiu^ 
pUce, time^ direction, etc. He then knows that u Londomi should be translated 
as in_London . that u jutro is in the morning , ett, and will translate u sed&m sati 
as i n sevftn o'clock. 

Errors in prepotfition use have been divided into the following groups. 

^) Incorrect choice, prepositiou conditioned by preceding or following word. 

1 am interesting for chemistry. (SC; za kemiju) 

One mustnM think on one's language. (SC: na svoj jezik) 

b) Incorrect choice, preposition not conditioned; 

On the English lesson we talk a lot. . . ^ . 

(SC; na engleskom satu. . . ) 

Behind school there are many acticities. 
fSC; iza_Skole.. . ) 

c] Superfluous or omitted prepositiou. Serbo-Croatian prescribes a preposition 
^n ^oUiG constructions where English has none, and some Serbo-Croatian 
constructions with no preposition require one in English. 

This difference leads to errors like these: 

(i) superfluous preposition: 

And do they direct with the traffic? g 
(Serbo-Croatian; upr^vljati s prometom ) (over) 
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I Aaswer«d on the question. . . 
(Ser^o-CroAtiw: odgovoriti na pltanje) 

(li) omitted PJf position: 

I write hep about our country. , , 
(Serbo^roafian; pieatl nekom) 

I havt school afternoon* * . 
(Serbo-Croatian: imam §kolu poslije podnU) 

Conclusion 

We 8ee that a large part of the errors in the learner's speech anse from hla 
optimistical^ com^rting partial overlap into complete Overlap. The remedy 
for mich errors would be c^reJFtil comtrastive presentation of English material, 
developmert of a feeling in the learner that inter-language relations are never 
one-to-one, and construction of drills to make these complex relations automatic. 
Another Important source of errors is not directly coonected i^ ttti the learner's 
nio^her tongue, but rather is a consequence of the manner and sequence of 
mastering the language materU' In presenting niaterial unjustified generalization 
^* 'S '"ommon, leading to the boundaries of usage not being clear to the 

' * , - over -confidently mai:es new constructions on patterns he learns. 

> r^c^f he has not been warned that every rule has at least one **but" in lu 
Hp does not acquire the habit of^onsuUing dictlonanes, both bilingual and 
'^onoLlt^al, though the use of the latter is invaluabie for checking one's 
KTt^'A^ledge of pa rt^of .speech use. 
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NOTES 

1. R. Filipovi<<' An Outline at English Grammar, SkoUka knjiga, 1966; 
O, Jeaperaen: Esaentlals of EngUah Grammar, AUen and Unwin, 
1952; A. J. Thomson, A, V- Martinftl: A Practical ErvgUah Grammar 
for Foreign Students, Oxford Univcraity PrasSp 1960- 

2 Th« learner here ia making a mistake in Serbo-Croatian as well, since 
the verb upravljati governs the instrumental without a preposition. This 
incorrect use of the instrumental mth a preposition is very widespread 
In some pans of the Serbo-Croatian*spe^king area. 
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Juna Bilinid (University of Zagreb) 

ERRORS IN THE MORPHOLOGY AND SYNTAX OF THE VERB IN THE SPEECH 
OF LEARNERS OF ENGLISH IN THE SERBO-CROATIAN -SPEAKING AREA 

INTRODUCTION 

ThlQ work analyses errors in forming and choosing English verb forma. 

(English in the text hereafter: E). The reasons for the errors are Bought both 

in Interference from the mother tongue (hereafter L_) and in the influence 

m 

ihe part of tho English grammaticiit system already learned (hereafter L^), 
The miiteriiii analysed is taped and noted.down speech of learners of E at all 
levels secondary school* lan^age courses, universiiy. The purpose of this 
work is to determine • ^ ar**a^ >f deviation, their causes and possible measures 
CO eliminate them. 

Errors are classified according to the corresponding correct E sentences, 
^nice a classification following the errors themselves would yield no system 
and thus frustrate the analy:>is. Each chapter gives an analysis of the morphology 

then of the syntax oi a particular verb form. Tenses are analysed first in 
the simple form and then in '^he continuous. The analysis is done by contrasting 
an Eajjlish form with corresponding one in Serbo-Croatian (hereafter SC) 
and LS supportea by the t ransforniatlonal .gene rat ive and descriptive methods. 
PRESEOT TEN5L 

Ths. most. errors are found in the present, both in morphology and In 
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iyiit4x. They irite b^ctute h*t only one present teme, morphologlciUy 
simple, to ezpreat *U the Actions, occurrences, and states for which E offers 
two morphologically different tenses. The errors will thsrefore be conditioned 
by interference from Lj^, but also from L^. 

1) Simple Present, aj Formation. In forming the present, interference from 
^m ^PP^^''^ parallel with the influence of the rules in the part of the L^. 
The influence of verbal aspect comes out in tlie choice of the auxiliary verb 
which in the E system serves to form the progressive tenses. Also possible 
IS the use of a bare present participle of verbs which are imperfective 
("continuous") in L^, since our learners Icnow that the participle serves for the 
formation of the T continuous tenses. In the first case, confusion of the rules 
for making the two tenses in the is stronger. A very frequent example of 
this error is: 

" 1 a m study English. " 

Choice of participle instead of present tense: 

"We have bo^es and there we listening by magnetofon. " 

Here we must le^ e open the poKSAMlity of a wrong choice of tense accompanied 

by an error in formation. This possibUty will appear with all continuous tenses. 

bJ Choice of tense. Because of the one verb form in L^^ as against two present 

tenses used differently in E, errors will be caused by the difference between 

the rwo B presents, the difference of tense usage in the two languages, and 

finally ly verbal aspect in All these causes result in wrong choices of 

a J present continuous: 

"I am li\dng a t NUirko Or^kovi^ Square 



ERLC 



36 



- 34 . 

* 

b) pret«nt«: 

^^Eoglifh i< very useftil becuite m^n^ countrie< wrote in £ngli<h. 
While the large tiumber of choices of present contimious can be explained by 
interference from at weU m by the influence of concision of E rulea of 
choice, the choice of preterite £0 probably the result of rapidity of learning 
and insufficient mastery of the individual forms. 

c) Choice of number. Errors appear in lack of agreement of the verb with the 

rd 

i^ubject: subject 3 person sing, and verb in pi. , or subject in pL and verb 3 

st rd 
person Sing. , or subject 1 person sing, and verb in 3 person sing. Their 

cause is the difference in formation of the present in E and SC, but even 

rd 

more the f^^t that the choice of number is seen only In the 3 person sing. , 

i.e. the distinctive endin^^ ^appears only in one person, so that omission of 

Hte ending is probably ^ufi most frequently to the carelessness or lacic of 

practice Finally* a<jdition of an unne<,essary endinjg can also be explained by 

an identification of the verbal en<jing j-s with hat for tht plural of nouns. Thus 

we have reconJe<J three groups of number eriors: 

''Girls and boys fee_l$ later on if they not receives education 
mchildliood/' 

*He speak very well Engbsh.'^ 

* * u^"^-^-^ Siiii^obor 
The last choicti can be characterised as an incorn^ct generalization of the 
choice the distinctive endini^ other persons of the present. 

21 Troaeni cr?nt4.iuoas ai Formation. Errors in farming the pres<?iTt continuous 
r vc rs*^ of tSiost* iiithe ^ mpl<» present- The presen* oantmuous is a 

rompound tense, n-hlle L has onl> a sin^p)^ Tense for present time. Hence 
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Interfer^tice stppears a choice of 9^ simple verb form. The influence of 

rules for formini^ compound tenses shows up in the choice of some other 

form of the verb (most often the inflmtive) in pUce of the participle. 

Omission of the auxiliary; 

"tie standing on the veiry edge of the pool. " 

Choice of infinitive instt^ad of participle; 
''She is iron on the board." 

b) Choice of tense. Since the taped material did not provide situations where 

the present continuous would have to be used, examples of mcorrect tense 

choice were noted down afterwards. Interference in the choice of the 

present instead of the present continuous is understandable in view of the 

s^ni^le possibility in the- L^^, which our subjects carry over Literally into 
"l now ring *be bell and my mother opens me the door. 

PRETERrrE 

The analysis of errors in morphology and syntax again is broken down 
into analysis of the simple and continuous preterites. The reasons for errors 
are primarily L^^ interference, to a lesser extent the influence of L^. 
11 Preterite simple, a) Formation- Contrasting the forms for expressing past 
time in E and SC, we conclude that a simple verb form in E corresponds to 
me SC compound past tense. The simple past tenses laorist and imperfect) 
are disappearing more and more, so that in practice the compound past is the 
only tense for expressing past states, occurrences, and actions. This means 
that the errors In forming the preterite are the reverse of those in forming 
the present: 
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a) choice ot ^ auperflucut &uxilUry: 

1 - in the pr^seivt: 

"Trogir'a coume built the ca^stles *nd bishops of Split art buitt 
aome of thtm.'* 

Thia error is a Uterftl carry-over of the compound paat from L^. 

2 - in the preterite! 

"in Siaak there is also a museum ^vhere our president oogip 
Broz Tito wa3_worked ." 

Thia error appears in an even Urger number o' exainples than the 

last. The reason is a ^>ubte influence: after chooalng a duperiluous auxiliary 

as in 1^, our subjects stren^hen the '*past -ness** by choosing the preterite 

form for this auxiliary. Further, confusion of the rules for forming E compound 

tenses influences both choices, since the forms selected are morphologically 

identical to passive structures, although the sentences are ungrammaticaL 

A special group of errors are examples of incorrect generalization in 

strong verbs, arising from the influence L^: 

"... a man was dead and he Ued on the strc^et. " 

In place of simple generalization there are also incorrect choices of forms of 

strong verbs: 

1 - past participles: 

"Now I know much more words than I known before. " 

2 - choice of the preterite of phonetically similar verbs: 

"It felt on my leg and it was very unpleasant." 

3 * choice of the preterite with the morphological characteristics of 

another tense: 

''Nora spokes with her mother-" 
Interference of L^^ aspect is again seen in the choice of the present participle 
with verbs that are continuous in SC- Wc observe this choice again from the 
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poirt of view of ten«e choice: 

. . »ttd I with « «ra«U bott croasing Novigrad Set," 

b) Cholc_e_of_te£^e_. SC allows the following selection of tenses for ejtpressing 

P*at time: »oriat and imperfect (largely auppUnted by thfe compound past), 

compound part, past perfect, and present (of the perfective verbs). In analysing 

the errors of tense choice due to interference from L^, we .find incorrect 

choices of the present and the perfect; 

1 - present: 

I learn English from 1960 in courses for workers, 

2 - perfect: 

"Last summer I have been in Austria." 

Thy choice of the preterite continuous resulted from a double interf^jrenc^j 

frjTTi Lj^j. since a continuous tense was ^tiosen for the imperiective aspect, 

and a compountl tense in ^as replaced by a compound tense in E This i& 

ratht'r frequent in fironps of vijrbs v^iiich caniiut be used in couuiuous tenser, 

■jtnich mt^ans that ihc ^^^Kjects ^a^^e not yet properly rrmstered this rule of E 
"I was thinking 1" U not como at home, tut It ai^in't happened/' 

Ai: th^ f>xamplvb ^ited also show that onr subjects have not yet learned well 

enough the fundamental di/ferences in tr.e c^lOice of pretente and perfect and 

rtt pret+*nto and preterite continuous in E, 

c' Choice of number. This sort of error appear** only in the verb to be and 
*' suits from In perfect matt'^ry of the rules, from carelessness, and particu. 
lu^ y in tr*i case o*' the phrase there was^^^ re from the lack of a corresponding 
form in 

Our teru^i ^vat had and rain enterjd into our tents, 
* 1 here was « lot of nS 
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2) Preterite coatimiom . Form^Uon. Errors in formfttlon come mainly from 
the fftct that the SC system hss no cootiouous tenses. Hence the inHueace of 
conhislon of the rules ot the E system Is possible, which is seen In omission 
of the suxillsry, tnd interference from the 1^ indirectly effects the choice of 

the participle slooe for verbs Which sre imperfective in the Lm- 

, and we heard something, a sound, as if something coming through 
the grsss/* 

b) Choice of tense. Because there is no equivalent form L^p one might 
expect a single form for the past to be chosen to correspond to the choice In 
L * the perfect. But the perfect does Dot replace the verbal aspect of the L„p 
30 tha* errors in tense choice are mainly registered in the choice of some 
other continuous tense In the E system, or of the simple preterite if the subjects 

ive not nafitered well enough the rules for tense choice and the differences 
ho}-ye^n the preterite simple and the preterite contlnuouSt Examples of these 
:[Wices: 

I * **AncJ then it came in the front of us and we wen^ so, for, 
! ti^n't know, for half an hour. 

J - pr^sscnt continuous (referring to a past event) : 
'*lt isn't raining a nd the sun shine aU day/* 

pnESE>rr pebfec r 

1) Perfect aimpl^ Formation, Errors in forming compound tenses always 
appf*ar tjoth in the auxiliary and in the main verb; there are aiways influences 
hf>?h froin f^fj, interference and from L^- In the perfect, interference will 
'se stron^o:st in the auxiliary, because of the difference la choice of auxiliary 
''^r t*i^ rj**rfect In the *^'0 lan^^ijes. The choice of to be as an avxiliary instead 
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of to hav< is A literal transfer of the choic« in L^^^ 

"After univftrfiity, if 1 ^hall finish univeraity in the ri^ tlmft, 
I' m decided to bt profeiior. 

We also find the incorrect iiuxiliary to be put into the preterite, again becauie 

of a wiih to »trengthen the '^past-nese", ai in the lormation of the preterite 

(above): 

"She waan't been to the theatre. " 

An incorrect form of the main verb i9 the result of confusing the rules for E 

compound tense formation. Mo»t frequent i« the infinitivci 
"He hag meet with an accident. " 

b) Choice of Jense. An erroneous choice instead of the perfect results from 
differences in the use of the perfect in E and SC, differences In the aspect of 
the verbs of action in the two languages, and finally insufficient knwledge of 
the differences in the use of the £ pr<Herite and perfect. interference is 
seen in the choice of the present in place of the perfect for an action connected 
with present time, since this choice is possible in SC, and because of the influ- 
ence of the aspect in non-completed actions. Examples; 

"Recently I read fri:d] 'The Bridge on Orlna' by Ivo Andrid." 

"Then came to Z^gret and we always Uye there in the same place." 

Confusing the rules of choice in E and not knowing the differences in use 

between the preterlEe and the perfect can result in the following err^ leous choices: 

1 preterite for a completed action in the past, without regard to 
its result in the present; 

"He is plain beginner and we just started this week. ^' 

Z - present for an action connected with present time: 
** . . , and we live here very long. ** 

Also very important in wrong choices of something else than the perfect is 
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the choice ofadv«rbt of tiin«, where interference from aIbo appears, sinc^ 
our iubjectft carry the meaning of adverbs over from I'm because of thla 
choote ^tt incorrect tense; 

2) Perfect cominaom , a) Formation. The reasons for errors are the non-esdstence 

of Gontinuoos tenses in L^^ and a confusion of the rules for makinc compound 

verbal forms. The auxiliary fouod omitted, thus once again the choice of 

the bare participle for verbs which are imperfective in L^: 
"l gtu<^ying English for five years. 

Concision of the rules for compound tenses is $een in the choice of the form of 

the main verb; 

1 - choice of the Infinitive; 

*'I have been study for three years." 

2 - choice of perfect participle; 

"Mary has been played the piano in the evening-" 

Choice of tense Contrasting the rules for tense choice In £ and SG allows 

u9 to conclude that most choices of the perfect contimtoua in E correspond to 

the choice of the pre'sent In L^, Because of direct interference, the choice 

of the present is the moat frequent error; 

**I study English five years- " 

The Influence of the part of yet inadequate^ consoUdated> and the lack of 

knowledge of the differences between the choice of the preterite and the perfect 

or of the perfect simple and continuous, result In incorrect choices; 

1 * preterite; 

"t studied EngUsh for five years." (stiU in schooll) 

2 - perfect! 

"Tve learned English for six years-" (still in schoolf) 
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PACT PERFECT ^ 

») ^25:?!»*i?n' The cftuse of error* in the peat perfect it the tame in the 

perfect, interference i0 seen in the choice of »n incorrect auxiUtry: 
"She ftftid th*t she w» smiled/ * 

Confusion of the rules for ^orming compound tenses comes out in the choice of 

some other non-finite form of the msin verb instead of the perfect participle* 

Only the infinitive was found: 

*'He asked her if she hsd ever re sd \^rl:d] an English book. " 

We note that the number of examples of errors is much smaller than in the 

preceding chapters, since SO past perfect does not occur in simple or 

coordinated sentencee. 

b) Choice of tense. The errors cited &re those we know to be result of not 
knowing the rules or of Uteral carry-over from (in which the past perfect 
is in most instances replaced by the perfect), rather than deliberate choice 
of idiomatic variants* Wrong choices instead of the past perfect are; 

1 - the perfect, as a result of direct L^^ Interference: 

^'It was a man who drove a motorcar and ite came from road 
beside the main road and he hasn't seen us," 

2 - the pretedte, as a result of not knowing the rules for tense choice in E 

**The train for Yugoslavia left before our train came to Bucarest 
station." 

FUTURE^ 

a) ^ornwtion^ Errors in forming the future ahow the same characteristics as 
thoae in forming ttte other compound tenses. Since SC and E form the future 
with the same forms of the auxiliary and the main verb, the cause of errors Is 
to be sought in confusion with the rules for the other compound tenses^ snd only 
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to A ]ttii*r txttnt In iQt*rfer«ac6. The will influeace the choice of form 
of the midn verb If th# verb li imperfective (conUnuoui) in $C, «nd insteftd of 
the infinitive the preeent participle will be choeen, which ie charftcterietlc of 

£ contlmioatf teoaee: 

*iS-y^ dolngjlnthe minuner?" 
In Ljj^, further, the enclitic auxiliary can etand after the main verb, which may 

result in omission of the verb shaU/wiU i 

^^X have such feeling that I never learn It." 

?™55_?ti?™" reasons for errors are the nature of the future ttn»«, 
^'hich besides futurity alto expresses Intention, resolve, will, obligation, 
probability, i^nd certality^ and the ability to eoipress fiturtfy in the E eystem 
^ith other forms: present, present continuous, verb to be goin^o, verb 

be * adjective + infinitive. Further, interference acts when the subject 

is in doubt as to which form to uee and chooses a form from Lji^ (present, 

perfect, aorist, conditional). Interference from the verbal fjorm Is seen 

in the choice of: 

X * the present: 

"what ^you learti tomorrow?" 

2 - the present continuous; 

"Today we are goin^ to learn s new lesson . . . and we are llste- 
ning twice. " 

3 . the conditionals 

"I think I would study chemistry." (a colloquial ch erf ce ^^hxi^ 
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Be0idei this interference, conftuiion of the rules also causes incorrect choicei: 

1 - preterite; 

"Our cUs« is the best class in Yugoslavia and then we went there 
and stayed there five days." (future time conteact) 

2 ' present participle: 

"l maybe going to the dance or to the theatre/* 

Finally, Ljjj interference appears in the choice of the tO'infmitlve instead of 

the future alter the verb think. In contrasting a long series of verbs m the two 

Ungiua^s, we bave found that the choice of infiniuve in object position is possible 

instead of ^ declarative sentence with the conjunction ''da'' (that). While such a 

choice is possible vith the L^^verb "misliti", it is not with think. A direct 

c»rry-over of the fprm leads to false choices like: 
**I think to go to one village to my aunt/* 

CONDITIONAL 

i) Present conditional, a) Formation- Lm interferetxe can be expected in forming 
the present conditional becaiise in SC the main verb in a special form (the 
'^active participle") which also serves to form the perfect, past perfect, and past 
conditional. Hence, In place of the infinitive, we may expect the E form which 
is used in corresponding tenses, - the pasr participle. From the preceding 
chapters, we alao knov that a replacement of one non-finite form of he main 
verb hy another may result from confUsion of the rules for making compound 
forms: 

*'He w^ld invited his friends if S-Ura promised to conae. " 

Confusion of these rules m;^y show up as omission of the »uxiliary^ 
"Mi* /be I Uke better to study languages/* 



-44 - 



Thi« trror may «Uo come from c«rel«««Deu, oml««ioD of th« «hoH form 



Incorrect choice of mu3dli«i7 again «pp€«r«: 

1 - to ht : 

*'l Am rather rtity st home and le«rmng something. " 

2 * wiUJa the meaning of wish, «lr««<ibr expr^saed by the verb like : 

"What wmyou Ulw to we?" 

9?™? ^ra Interference i* ueo in the Incorrect choice of verb 

forma which can expreaa poaaiblity, deaire, or r«qu«et in that ia uaually 
the pr«a«nt: 

"So I do no t like to work as a profeaaor, 1 will Uk© to work a 
correapondent>" 

Such incorrect choices arc moat frequent with the verb lik e. 

2^ Pagt conditionatK a) Formation, Erri»i& are affected by the differencea 

b^^-een the two languages in forming this conditional, and by the confuaion of 

tb«> niles for compound tenses. Differences exist both In the choice of auxiliary 

I'J in the forn of the main verb- But although no error* occur in the form or 

"-^ ->.ce ot the auxiliary, we have recorded the following in the form of the main 

verbj arising because of interference; 

1 emitted, as a resalt of the choice of present conditional instead 
of past in the L^^^: 

"He would finished hia stutty if he worked harder," 
"If he had come I would been v ery surprised," 

onAision of rules led to the following; 

2 * choice of infinitive as second non-finite form: 

"He would have finish his study if he had worked* harder," 

Ignorance of the rules for choosing verb forma after defective auxiliarlea, aa 



('d)of ahottld/would> 
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w«U M the Uck of a corresponding verb form in^he I^, r««ult in the choice of 
a tente inttetd of the Infinitive of have in the perfect infinitivt; 

"He ihould hag gone into the country if it had been fine." 
b) Choice of tense. The choice of this tense i> taken up in the chapter on the 
conditional sentence. 
PA SSIVE 

a) Formation. Fewer errors were recorded in forming the passtve than choosing 
the passive. In choosing the tenses of the passive (covered in the analysis of the 
IndMduai tenser), and in sentence structure, which is outside the scope of this work. 
Errors appeared where the auxiliary or main verb is used In both languages to make 
some other verb form. To be in E is used in the continuous tenses and in the passive 
and after it the main verb is in the present participle or the perfect partlcipie. The 
verb ''biti" in SC serves to make the perfect, past, perfect, "second future", and 
present and P»st conditionals, as well as for the passive, the main verb is in the 
active or passive participle. But since the fre<iuency of the passive is much lower 
in SC. errors in formation are more likely to be the result of confijsion of the 
rules for compound forms, and less on interference* The errors *re the 
following; 

1 - incorrect choice of auxiliary; 



a - do for be: 



'Did he satisfied with his daily work? 



IT 
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2 - incorrect choice of tenfie in the auxiliary, which we interpret as a direct 

carry-over of the form for indicating state: 
am born in Eagreb, " 

3 - auxiliary omitted: * 

, * then our professor repeat once more and then we allowed 
to look in our books V 

4 - n:^inverb replaced by another non-finite form! 

a - infinitive without to; 

have been invit'e to the party last week, " 

b - infinitive with to; 

"Yoar work had been to plan careful^, " (in a passive context) 

c - present participle due equally to ignorance of the rules and influence 

the aspect; 

''He was talking^ about everyi^ here/' (agsin a passive context), 

d - the preterite of strong verbs may be used because of lack of 

knovi'Icd^e of the principal parts of the verb; 

''They were took for a drive in th^ car," 

e - f'rror in tormingthe passjiv^^ infinitive; 

^'rhe ^ flent would ho forget after a fw weeks," 

Choice and »ise of tue icuve instead of the passive, L^^^ interference is most 

marked in the ctn^tct^ instead of the passive of those verbs which in 

tne Lj^ use ^.he reflexiv; forui to express the passive. This Is most often seen 

ith the verbs ^- epe^ : ^L^^ial* "^"^ call, where the incorrect choice is the result 

i»i ti liti*ra car:^ -o* > t:iv ' . tonn; 

go to at* 'sl'^vi " r,i ^ -Uvd .S^jlta/' 
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5.^*i!fl«i?/?r™-*?ifi---2*^^ ^ incorrect form for the verb; 

1 - The verb is chogen with the ending ^ed^ as a result of confusion 

of the rules for makini^ compound forms: 

"The tliird h*^lped him to climbed on the chair. 

"I can remembered only some phra£i*>s tVom tbiSx" 

The hrsi **xample ciii ;;e interpreted as,inierference from the L^^, which ptrnnts 

the choice of a subordinate clause, that is, a different grammatical form, in 

place of the infinitive. 

2 - Choice of the preposition for instead of to before the infinitive is a^o 
a carry-over from the L^^; 

"'What have you got for eat? " 
b) Errors in tne choice of another grammatical iorm in pla^,*; of the infinitive. 
These are almost invariably the result of interference from the Lj,, choice* liien 
are several kinds: 

1 - incorrectly chosen gerund, which represents a carry-over of the 

choice of a verbal noun with the preposition "za"; 

"But when you have much for learning?" 

2 - incorrectly chosen present participle, clearly the influence of the 
Ltn aspect: 

"t must studying English." 

3 - incorrectly chosen presentj in place of a subordinate clause in the 

present which would probably be the choice: 

"a modern woman prefers works in office." 



- 48 - 

4 - ft ntbordlnftte ctEU«ii U tt^e most tr«quenL incorrect choice, ^nd here 
the iaterfer«Dce from the ii the vtroRgest. Contrftsting ft Uet of ^ ftnd SC 
yerbft which in E invmriftbly require the to-inflnitive, we found the ftreas where 
«rror* would appeftr, since the has two poBtibiUties of choice: in the 
Croatiftn vmriftnt the infinitive is more highly recommeoded, while the choice of 
ft subordinate clause is more frequent In the Serbian vmtiatit. The most frequent 

errors occur alter the verbs learn, remember , forget, promise ^ try , etc* 

''After I finish my studies I want that 1 would be a correspondent 
or ft professor. * - " 

5 - choice of a subordinate clause ittftead of the accusative-with-lnfinitive. 
1^ ifterference is even stronger here, since SC has no such structure; sfter 
verbs which require Accusative-wlth-inHnltive InE, SC ftUows only the choice 

of a claufte. Besides the verba listed in 4, this group includes tell> order . invjte> 

let , etc. , verbs of perceptio.i and feeling. Two examples: 

"l want that she will be ft good wife . " 

"My mother wishes that T have a good job. " 

JiV* results in the 

'holce of a superfluous prepoeii on to or in the omission of to where the syetem 

requires it. This error is also influenced by insufficient mastery of the E rules 

of formation and choice: 

"1 go sleep. " 

A superfluous preposition appears most often after verbs of perception and modftls: 

"l think that each member of family may to help her. " 

SBQUENCE OF TENSES 

This is an area of great interference, since the systems ot the two languages 
differ greatly The SC system doea not constrftin the choice of tense in subordinate 
clauses, and this will significantly Influence tense choice inE, for there will be 
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carry-over of forms. Tk« .aain »re» of *rror» will Ue found in indirect 
discourse wh«n the introductory v^rb is in the pftot tenee^ Since SC has no mich 
relation between the tenses of the two verba, errors here wiU be mimeroua, in 
ftpite of the fact that our subjects have been taught the rules and reasons for 
sequejice of teJiBes. Theref^jn;. this area must bi? given particularly great 
attention In teaching. 
The errors are the following: 

1 - wiU for would : 

"She said he will go to the university.*' 

2 - present for preterite: 

'*Mrs. Young said that mop Is^under the stairs. " 

1 - perfect for past perfect: 

"Then those students who have passed that pari of the examination 
came to the second pari of the eataminatlon. " 

4 - preterite for past perfect, showing that our subjects do not feel the 

need to express differences in the time of the action: 
"He told us that he left our home." 

5 * present for Jliture in the past: 

'^1 thought that 1 read [ri:d] much during the holidays. 

Fewer errors were recorded with an introductory verb in the present * 
underatandEably, since such examples are rarely found in speech. In these cases 
our subjects incorrectly gener&hze the rules for imiirect- discourse tense shift 
to situations where it is unnecessary. The commonest error is the choice of the 
preterite t 

**She says she didn't know." 
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VERBAL TENSES IN TEMPORAL AND CONDITIONAL CLAUSES 
Tr«ftt«d her« errors itx tense choice in ordinary cUums of time &nd 
condition, not in those affected by sequence of tenses. interference is 
verr strong here ss well, due « slovenliness in choice of tense in «uch clsuses 
in SO, which hss Utely becom': quite widespret^d. Choices of the ftiture and the 
conditional cstt be heard more and more, both in cottvtrSAtion and on communications 
media. This leads to deeply ingrained erroid in E. 
They are as follows: 

1 - wiU a fter if> when: probably also due to confusion of th^^e conjunctions 
with the homonymous interrogatives. In addition, our subjects subconsciously 
regard the "second ftilure", which can be chosen here, as a future tense, and 

carry It over as such: 

"That would be my profession if Til take my chance." 

"When my work will be finiahedj I shall come to my house. . ." 

2 * the aame reason affects the choice of wou ld after if: 

"if it would be possible i'd like to do some work in the tourismus/* 

Tense choice errors can occur in the main clause or the subordinate. SO expresses 
time relations with con>tnctions; E, by choice of tenses, with the same laws in 
force as in subordinate cls'ises. The errors can be: 

1 * choice of present instead of preterite: 

"it would be very nice if you come to visit me* " 

2 * choice of preterite instead of present; 

"when I came home U go to the kitchen. " 

3 - chofce of past conditional instead of future due to confusion of the rules: 

"if I realize my life plan I would have been v^ry happy," 
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NIBGATION 

The reasons for errors in forming negations are differences in the rules In the 
two lanij^&g<?s, wtuch are seen In the place of the negative and the omission of 
tue auxiliary, and the differences in the rules for negation between fiimple and 
t >nipotind verb forms Within the E sysXetii. Further reasons are conftision of 
itiv ruies for forming individual verl forms, the influence of difilculties in tense 
ciioice> and difficulties tlie incorporfttion of the negative into adverbs, treated 
In the work on tynta^c- 

interference shows up ii several waysi 

1 - irworrect placing of the negative; 

"ile not wag ac home at three o'clock*" 

2 - omission of the auxiliary, with the negative before or after the 
main verb: 

"Now I not know what will I specialization/' 

"if you want not to go to cinema, where are ytM going then?" 

Confusion of rules for formation appears In; 

3 - omission of t^e auxiliary in simple tenses as above, or choice of an 

incorrect auxiliary; 

a - be for doi 

'*The iron wasn't work. " 

b - do for be; 

'*! didn't bathing. " 

c -_do for have ; 

"H(? didn't lived here since 1S)55, but he has lived in his native town* 

4 * incorrect choice of ^ form of the main verb instead of the infinitive; 

k - ending in -ed: 

"I wasn't thinking I' u not come but It didn't happened." 
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b - endiiic in : 

'*He dof iwt ip»akg £nfll«h well, 

A tptcial frmp r«pr€«ftnti the excluiive of forms Uk« this: 
**ItliliAl woslu" 

Thtift art n»fftt*d dependtiit clmotet after the verbs think^ auppose, expect, etc. 
In SC, the n^iittiTe will be in the dependei^ clause, while in E it is mxt to the 
vent) in the main cUuae, Thm the exclueive appearance of a negated dependent 
clauee is a jremiit of a cany-oiver of the form, 
INTERROGATIVE FORMS 

Error* are again the reeult of differences in formation between the two laoguagei, 
of differences within the E system, and of the free word order in the when a 
question begins with an interrogative word. The interrogatlves analysed were 
divided into two main groups, questions with inversion and questions with the 
auxiliary do; and each was subdivided into questions with and without an 
interrogative word. interference la found in incorrect application of inversion 
with simple verb tenses and in disturbances of inversion, especially in 
interrogative *woT<) questions, 

a) In the group of questions with inversion, influence is observed in 
interrogative*word quemions: 

1 - Declarative word order is retained; this occurs because of Uteral 

carry-over of the form with the pronoun omitted: 
"What they have done all day? " 

2 - The whole verb group if inverted: 

'*What sre doing the poUceroen on the crossroads?" 
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3 - In ^estion* without interrogmtiv^ word, the decUraitive word order 
iii retaimd: 

" Y<w have fogittd your homework?'' (not intending to 0ugg«st a 
positive answer ) 

The influence of confuaion of the rules of formation in interrogative* word 
questions with imrersion la seen »: 

1 - incorrect auxiliary do for have : 

"Where do children a pent their hoUdays?" 

2 - Incorrect au:clUary do ^ for be: 

"What do you doing tomorrow at night?" 

3 - iiKorrect auxiliary do for ahall/^ill: 

'*What do you learn tomorrow?" (thla may also be an incorrect 
choice of tenjsel 

ConMeion of the rul*^s also influencea incorrect choices of verbal forms: 

1 - infinitive in compound tenses: 

"What are you study , or are yoa flniah? ^' 
"Wi^ has he go to town?" 

Questions with the auriliary do mainly showed errors m the present, 

interference Is felt In: 

1 - omission of auxiliary do in interrogative -word questions: 

a - when inversion is carried out: 

"What said ancient Greeks about sports?" 

b when the Interrogative word introduces the ^4llestion without ^n 

auxiliary: 

"Where you spent y our summer holidays?" 

2 - In quest; _ins without interrogative word: 

a - omission of auxiliary^: 

"The accident took place at an unguarded crossing near your homc^ 
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b > incorrect Invertfion: 

" Gpgt ht to ichool iJi 2a|rr*b?" 

ConfUtion of th« nilet for maldRg vcrbat forme in do-qu«ations. 

1 - questioQt with interrogative word: 

M - incorrectly choten auxiliary be: 

'^What are you intend to study when you flnith your school?" 

b - incorrectly cho#en form of the main verb instead of the infinitive: 

b^ - present: 

"Where does she works?" 

bj - preterite: 

"Where did they went last year?" 

c - superfluous auxiliary in questions where the interrogative word is 

the subject: 

"Who does work six days a week?" 

2 - questions without interrogative word: 

a - incorrectly chosen form of the main verb instead of the infinitive: 
present: 

" Does he speaks better English or French?'' 

■ preterite; 

' 'Did y ou went shopping alone?" 

a^ - participle- 

"Do you sometimes going by ship^" (possibly also an incorrect 
choice of tense) 

b - i:^de<iuate kno\^ledge of the rules for making interrogative forms is 

seen in <Iue3ttons where the verb have is used as a fuU verb, but treated as though 

it WA1H& an fUixiUary: 

"Had you a drink before you went there^" 
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THE ANAPHORIC VERB "PO" 

The only veri:> used «z»phOric«l]y which caused our subjects trouble is do. One 

reason ifi conftision of the rules for interrogative and negative forms of simple 

and compound tenses, described In chapters XI and xn. The other, even more 

important, is Interference in choosing the verb from « qjaestion for use m 

the short answer, corresponding to the choice: 

"Do you underataiid the question?** - "Yes, I understand." 

VERBS WITH THE GERUND 

Errors in the choice of the gerund after certain £ verbs mainly stem from 
ignorance of the rulet*, but there is also interference 'rom the Lm, which does 
not have an obligatory rule for choosing the gerund, but rather a double 
possibility^ infinitive or subordinate clause, Htnce the Urge probability of 
error. The most likely error is a carry-over of the choice, but errors 
csn also be conditioned by concision of the rules within the B systemp 
This chapter treats onlj-* the verbal properties of gerunds within the verbsl 
group. Besides errors recorded in the material, a list is given of possible 
errors of o^r subjects in gerund choice* The errors were studied by contrasting 
ifte forms ^nd choices In-.the two languages. 

The gerund in E is chosen after a large number of verbs, such as st op , finish ^ 
enjoy , imagine etc , after the phrases it is no useVgood, can't bear/stands 
and after the adjective wort h. After the corresponding SC verbs^ phrases and 
adjectives, infinitives* subordinate clauseSr and verbal nouns 
with or without preposition can be used, 

T> (* commonest error is the choice of the infinitive, resulting partly from conftision 
of the E rules, since a numU r of E verbs can select either the infinitive or the 
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gtnind ot the following v«rb, with a differ«nc« in meaning. However, L^^ 

interference ie primary here. The infinitive appears both with and without to^ 

especially with ^o and come: 

"She goes dance every Saturday.'* 

l^, interference is very strong in errors in choosing a form of the verb with 

a preposition, whether in the choice of the preposition (see the work on parts 

of speech) or of the verb form: 

a - infinitive after a preposition: 

"l didn' t know that you are fond of to paint. " 

b ^ superfluous preposition with gerund: 
"l go to swimmiog- 

Confusion of the rules for choice of forms appears a$ a wrong choice of verb 

form or even tense after the main. verb. Only the choice of preterite was found: 

"The>- came rowed In a little boat ^nd went Into Switzerland 
from ItalianT^ 

Since the gerund is morphologically Identical to the present participle* we may 
expect the possibility of the choice of a continuous tense after the main verb. 
THE '*mv^ GOT" CONSTRUCTION 

This construction is used In the meanings of must and posgess in place of the 
v**!"* have> especiallVin spoken E. However* because they encounter it onty 
at a quite advanced stage in their stuc|y of English (which will pi;6bably be 
remedied in the near ftiture). our subjects use it very rarely. The consequences 
are that th^y: 

1 - wrongly translate it as ^'doblo sam'' = 'have received' 

2 choose have instead of have got 

3 * make the ne^^atlve and interrogative forms of the almost exclusively 
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choacn hayc_ > which is her« & f^tlverb, without the auidlUry do. These devUtioni 
are Influenced equally by the method! of work, the textbooki (with the e:cceptiOn 
of the Text for E aa a second foreign UnguAse and the t«ew revised text for 
m elementary school), and the verb "imati'^have_, which functions only at a ■ 
verb of full meaning. 
TRANSITIVITY 

Differences in the uees of verbs aa transitive or intransitive in the two Languages 
necessarily cause errors. The first reason is the difference in the verb-noun 
relation. F expresses the relation between verb and noun within the sentence 
by means of word order and choice of preposition, while 50 <loes it with the 
cases of the noain. A second reason for errors is the choice of proposition in 
the system, where there are prepositional verbs and verbs with a preposition 
or adverb as a complement. Third, there are differences between the two languages 
in the transitivity of individual verbs. 

Ljj^ interference will be the strongest uhen there are differences in the transitivity 
of individual verbs. This will be seen in: 

a ^ omission of the object; most often with tell : 

"She told she goes for a walk." 
"How did you Uke there?" 

b • omission of the preposition: * 
"l can listen what 1 say." 

c - choice of superfluous preposition with a verb employed alone in 

t>ut with an Indirect object or a preposition in SC. Errors of this type are direct 

carryovers from the L^: 

"The Bonds discussed about sports and games." 

Ljj^ Interference also appears when intransitive verbs are used transitively. 
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iKovrUtg op in the omijSiioti of the prtpoftitlon befort an ijidlrect object: 
**Th«y dtacribed us w e •hall find them there. " 

DEFECTIVE VERBS 

Thij chapter carers onlj error* in choice of formi of defective verba and In 
the cliolce of their tenaea; errora in the forma of to be art treated aepar^tely. 
All theae errora have already been analyaed under errora ia making verb forma 
and chooalng teoaea, but here they are ayvtematized* 

1 - errora in the choice of the infinitive without preposition: we find the 
prepoaitional infinitive, the present, ftnd^^ preterite. 

2 * incorrect choice of roast In preterite function. 

3 - errors In choice of forma of to be , which arise from Incorrect 
^ne ralixation of the rules of the E iyatem, as well as from ittterfertnce of the 

^d coincide with the errora In forming the preterite and perfect 
of other verbs- 
CONCLUSION 

Analysia of the areas of error in the speech of our subjects leads us to the 
following conclusion. There ar« two reaaons for errors: 
U Interference from the shows up in errors 

a) because of similarity of verb forms In the two languages, where there is 
carry *over of the 1^ form into E; 

b) because of differences in the forms of the two languages. 
ThtiHi^ two points can be expanded fUrthcr. 

a] The most intere^ing area was that of similarity of forms in the two 
languages. The results were errors \n formation and use of tenses, and In 
formation and chijicc of simple and compound tenses, xn their correspondence 
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with the SC vertei Mp«ctt, tr&n4itiv% ut« of v^rbi, etc. Here teaching methods 
and the order of presentation pUy an important role. More attention should be 
given to explaining the need of replacing the 5C aspects with appropriate E forms, 
to the difference between 'simple and contlmous tenses^ and to the relation 
betireen time of the action and verbal tense. 

b) SC lacks certain rules, and our subjects do not apply them in E either, 
but carry forms over directly. We find this in sequence of tenses, choice of 
infinitive or gerund, etc. Where the forms differ, teaching methods, order of 
presentation, and manner of explanation wiU have a significant effect on the 
errors found. 

2) The ifiTUionce of 1.^ is strongest in errors in formation and choice 
of tenses, ond in incorrect choice of auxiliary and the form of the main verb. 
This is because of incorrect analogy and generalization, particularly in the 
choice of contimtous tenses for /erbs not having them, in the choice of the 
infinitive, and especially in the forms of strong verbs. 

The er^'or analysis also pointed up the syntactic poverty of the sentences in our 
subjects' speech, which appears as low fre<luency of relative and ottier subordinatt.' 
clauses, hesitation in. free conversation* and slavish adherence to the tenets in the 
textbook* 

ContrSfitivo analysis has helped us establish the areas of overlap, recognize, 
classify, systematize* and predict errors* and establish their causes* 

X O T 13 S 

1. Tberp ^rn no examples af future continuous mthe material, since the sentences 
^jsod did not require this choice. This chapter covers only the future tense 
expresfsinf? f^turi^y* nof tts other meaninji^. 

2 li^re are no examples of p*^st perfect continuous with errors, since there were 
no sentences in our material that would require this choice* 
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Stadn KT«a}<Md (Unhrttiiitj of Zftfi^b) 

ERROBS IN THE SYNTAX OF THE SENTENCE IN THE SPEECH OK LEARNERS 
OF ENGLISH IN THE SERBO-CBOATIAN -SPEAKING AREA 

I Errort conmectfed with the main elemcntg of the t^ntfencfe 

Thi« gnxnp contalni errors cooiiActed with P, O, and AM tuid their position in 

V. (S - subject, P- predicate^ O- object, AM - adverbi&l modiCLer, Se - sentence) 

1. Subject , a) Inverted S a^d P. 

"Thl« letter found hie wife in his pocket.^* 

"They w^nt to make a language which would sp«ak all people . *' 

Those ex^mplGB were made on the model of 

"Oro pismo naSla je njegova Sent u njegovom ditepu." 
'*Oni fele ftvorill jezlk koji bi gworili Bvi ljudi. " 

in Croatian. Such a word order Is possible in Croatian because of the f^xirtence 

>f case endings defining the subject and objeot> but in English, where subject 

and object are defined by their position in the sentence, it is incorrect. 

b) Incorrect ^sltion of the S in interrogative sentences. The S is often 

Incorrectly placed in wh^questions, e.g. 

"What has seen thf* traveller?" 

following the Croatian prototype "Sto je vidlo putnik? " 

Besides interference from [L^ - mother tong'ue), the reason for such an 
error may be lalae anftlo;:y. A wh^element is used to question both S and O. In 
both Iwtances it takes first poeltion inthe interrogative Se, but the order of 
the remaltilng elements shows whether S or O if being asked about. In the 
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example cited, the sp^&ker. by atialofjy to a tjuestion about ^ ttsed the aame 
word ord«r in a question about O. 

c) Omitted or r©pe5^ed Omission of Xhf* S is oan^cubrly frequent in complex 

a«iit«nc«a with subordinate clauae6> 

"When I, my mother and father, whan hiive money, we go. . 

The cmise of this error is the prototype in L^, irs jrtuch t^e S can be left out 

because of tht- person endings the verb, e.g. *'Kad ja, moja majka i otac , 

fcad ima mo Dovaca, . . , " 

TI:& formal i^ubject "it" is -il&o often o-fimed, e. 

"Sometimes Uappons that sitting in the room. . . 

following the Croatian prototype "Ponekad se dogadja da* . . where the 

formal subject is not ^sxprt^ssed in surface structure. 

Pnrdicate . This group . .-^^ta only errors In properties of tiie p unconnected 

with its relation '-o the S. All errors resulting I'rom the P - S relationship are 

taken up in tho group of errors connected ivilh the 3. 

<k) Predicatii'e noun jisteaJ of adjective. E-rors of this type art? record<^d in 

expressions of mttionahty> e.<;. 

'* , . although I am DaLmatia, 1 am sick. . . " 

Interference from acts in the direction of the use of a noun lor sin adjectix.'-j, 

foilowinjj tht Croatian ".. . lako sam Dalmatinac . . . i**a D&lmatian*^, To t-y*^ --^^ 

his nationality, the speaker u^es the noun he knows, "Dalmatia*'- 

b) Adverb instead of adjective as nominal P after **to bo** and linking verbs. 

The incorrect Se , 
'^ , because it sounds for me more naturally." 

wau pt odueed following a Croatian pattern using an adverb of manner aiiswe -ing 
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the qaertlott "kako z-^x^" ("How does it i*ound^"), e.g. "Meni xvu^ prlrodno." 

Thi» typft of error i« particul&rfy frequent after Unking verba and after "to be" 

with "it" as S, e.g. 

"It wa« calmly." 

like CrMtian "Biio je mirno. " The neuter-bender adjective identical in form to 
the adverb leads here to the use of an adverb in English* 
3. Object, a) t?«J>_^iC?c*^P?«iji^^ 

^1* 9_^t*l'?*.l'2 '^^^ order is particularly frequent in sentences which in correct 
English would tuve to be in the passive, e.g. 

"And this letter I put somewhere in some book." 

TnB'^:id of giving the O a prominent place in the sentence by using the passive 
form, tho speaker following the pattern gives prominence to the object by 
putting il first in an active ("i to pismo stavil» ?am. . /"Unthe Croatian 
surface structure the subjpi'i iS not expressed, but th^veib ending shows its 

St 

prt-sonce in doq) structure. Since there is no English ending for 1 person sg. » 
'II- speaker uses "i" as S of the verb ''put'^ thu$ producing the ungrammatical 
^string "This letter I put . . 

a2)0 separated from verb, Trader the influence of the relatively free word order 
in Croatian surface struo^ur^Sp our speakers often deviate from the correct 

English order MP p e.g. 

^'I leamt in school three language^^" like Croatian 
"T!&o sam u 5koli tri Jezlka." 

This plw^nomenon is particularly frequent when the Se has adverbial modifiers in 

U. 
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9-™*l??,^*l'*y?i*'^ tximpli 
**H« hwn't me mr book glr^n. 

U not th« result of liiterf«r«Q«« from tbft L^, tnit probably from lomft otter 

lftn^ag« he has studied previous^, perhaps Cernian, as the sep^ratiOQ of the 

main verb from the auxiliary sufgevts "Er iiat mi r das Buch g^eben. ** 

b) O Omitted. Omission of the O is a phenomenon mo«t frequently ap^ftrli^ 

with verbs which do not require a surface structure O in Croatian in the same 

collocatltHi, e.g. 

"We had ;o explain to him all the fiiituanon bui he didn't bellet^e. liice Croatian 

. . all on nije vjerovao. '* 
4. Advftrhial mfviifiers . interferenc*? Ls particularly notable \n the use of 
adverbs :ind advf^rbinl modifitjrji. m view of their practically complete freedom 
of position in the CroafUn 

a) Ad:/ert>^?^2r A-'^'^'i**^' modifiers in incorn;ct position, 
a^i riacf? **xpr(*ias^ons 

ha :vrordt*d M.'-^je aft or thi' 5, after * rails ttivt \ ^ ii»s, afte r time adverbiaU. 

"We have there a house. " 
''They there sale their goods." 
"Sh^ wras three years ago here. '' 
"5 le.imed at school German/* 

All these examples were produced according to the Croatian prototypes: 
'Tmamo tamo kuuu^' 
^'f^w *3mo Prod^J'J svoju robu.** 
"Blla Je pr*d tri ffodine ovdje. *^ 
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Adv«rb« of definite wd indefinite time appear in incorrect positioa? because of 

icterfereoce from Cro»ti«ii, e,g. 

"She w«i cteanliif yesterday her husband's euit/^ ^definite time) 
..«o he Mm always there, (indefioitetime) 
must work crery day very hard, " (adverbial ecpression of time) 

Produced accordinff to the Croatian: 

''Cistila }e >ieer nxiievo odJJelo, " 

tako naa jevodio tivijek tamo, " 
"Mor^m raditi svaki dan veoma mnogo, 

* ^) Other pre-verbal adverbs. Besides indefinite time adverbs, many other pre- 

verbal adverbs art used in an incorrect position instead of preceding the verb,e, g, 

'*! want to study realty medicine, too," 
according to Croanan 

"(Ja) ieUm studirati doista medicinu," 

n^J Mann^ expressi<»is« Wo hav* recorded manner adverbL used before the O 

and before intransitive verbs, e>g, 

"It's quite difficuU to spef^k fluently English, " 

"Thoy hear their par* m& so to spoalc and they learn from tliem^ ' 

Produced according to the Croatian model: 

"PnUfino Je teSfeo jrovoriti te^ino f^n^^lesici/' 
"Cuju svoje roditeljc tako ^fovoriti, pa, , 

b) Omitted adverbs. Particularly frequent is 'he omission of an advert> of place 

after a vt*rb of motion, <■ 

"she wtnt with Ukj v." 

Spea^ (*B often up*- "j^o ' t,-! tovi t ^ v^hiv s*^maiJitic fi«>ld, not on^v ''loi'* bti> Cilso 

"po^" (start out), ^rolIK Soiifi^i'* ^walk), Sinct> a piitce adverb is not 

obbigatory with thest C .iUon vcrhsi, the ?^p*^5*ic*T n oMi in li^ghsh as welL 
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{*'S^taU/poilr/hodaI» J« ivojim p«om Re:com '> 
II Sgtoidlary tcnttflcg elgmcntt 

Thlfi grcMp includei errors among the main elements ot t^ie sentence, i, e, 

devlationi from the correct iynt^ctic relations bei ^^n main elements, 

4 

1, Incorrect order of n^odiftfarfl 

a^ Errors in plat^^ement of regular determiners* 

(i) Incorrect poaltion ;)f definite and indefinite article^, £:camples were found 

with the article next to the noun ev^n when another modifier 10 praem, e, g, 

"Therti^a many people during suminer the holidays/' 
"They were afraid of falling the chimneys/' 

Since the article is something new tor the learner, something non-exist?nt 
in h:s motrnjr tongue, he reacts only to the stimulus '^different from mother 
tongue**. This ''different'* is ini*mfest the use of the article with the noun, 
so that for him article - noun become an indivisible unit, 
(il) Vff.Sll^J'.^f'Ssives and |;en interference load!^ 

to w.-'ong use of posfaossivys when the noun is determined by a dismonsirauv 
e,*gV"r don't believo thai f wiU ever reach this my %^ish," like Croatian 
'*ova moja ^eijaV 

Intf^rference from Croatian leada to the use of the gcmtive in an incorrect 
position when the optional pre -article *W* is present, e*g. 
"Nancy's all vital* were burning, ** like Croatian '*Nenflini fvi organi, , ,** 
(liil Incorrect position of "all**. The Croatian «pilvalent of the pre-articte "all" 
("sav", "svi", "£itav'*) does not have such strict constraints on its position 
with respect to the noun, and so "aU*^ in the Croatian-speaking area is foind 
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uaed After the poflseMive adjective, e. 

"ffli «U Yitfclf were hurt. '* like CroatUn "Njegovi svi orftoi. . . " 
a^) Incorrect potfition ot poat-determiDera. We fit^i wrongly pliced zumereli, e.g. 
"We ffp«M tbtre vtiy nice two week. like Croatian * * vrlo lii«P* 
diratjedna.'* 

a^) Incorrect use of pre-dete^rmlners. This appears mainly in the omission of 

the morpheme "of", e.g. 

"l baveto read lot foreign literature." likeCroatiaii 
"Moram £itati mnogostrane literature." 

In thU ejcample the on* .member Croatian expression ''mnogo" leads to the use 

of JQst one element "lot*\ of the English three-member expression "a lot of^V 

b) PostmodUication instead of p ran odifj cation. Although the position of modifiers 
is the same in Croatian as in English, thH is, before th^ modified mwn, we find 
instances of post modification, eurh 'is **\Vhat do you usually do afteryour lesson 
of English?" like Croatian nakon satova engleskog' . 

t-t this example the adjective "englesJd" Is treated like the group "engleskl Jezlk", 
with the noun "jezik^^ (language) understood and not expressed. Since In Croatian 
an adjecti\^ neitrto a noun is decUned, here being In the genitive, the speaker 
used the preposition ^of" with th** adjective "English" which led to post- 
modification of the noun '*lesson". 

c) incorrect _oi^_e_nn^_^of^ There are no stnct constialnts 
on the order "f a string of Croatian adjectives, which leads to incorrect onJering 
of descriptive adjectives in our learners' English Sentences, ^.g. 

"It is an tourist small town on the Adriatic SMlde." like Croatian 
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2. Nefition, Thi« mbgroup tr««t« errors in the ayAtem of nef«tioD, i.e. errors 

occuniiif in English negative sentences in the C rest isn^s peaking sres. 

The negsition system in Croatian differs from that in English so that deviatioot 

from the correct constructions are frequent. 

We have noted: 

a) Omission of the auxiliaries, lite L pattern is the cause of the error *^^ow I 

• m 

not know what wiU I apeciallratiott, " produced following the Croatian "jane £nam. - 

incorrect negation in 
'^if you want not to go to the cinema. . «" is probably conditioned by false analogy 
with the negative forms of ^'to be" and the modal verbs, 

b) Incorrect position of "not". We have noted instances where the auxibary is us«-d 

but "not" is still wrongly placed, e.g. 
"That can I say not. " 

This sentence was probably produced under the influence of some other foreign 

language; or else the learner knows that the system of negation differs from that 

in his mother tongue and, reacting only to the stimulus "different from mother icngu*^ 

puts "not" after the main verb. 

If the negation refers to a noun, adjective, or infinitive, "not" is used before the 
negated word. Since, in Croatian, "ne" and "nije" are nc4 under such strict 
constraints, "not" is sometimes found in an incorrect position, e.g. 

"I had a book and wrote from the Orst moment but Russian not." 
produ-'H accordini^ to the possible Croatian *" ^^nstriit'ton ^ ^ all ruski ne. " 

c) Double ne^f^tion. This occurs under the influ*;nce of the Croatian pattern in 
which two or :nor<^^ ne^^ative words can be introduced into a string. 
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Ttam tbe eumplMi 

'I don't knownothing." 

'*Y<w don't eat nothing/' 

arc prockMsd ftccording to the Croatian "Ja nifta ne znam/* *^Ti niA& ne jedefi." 

3. ^^mber afrg^mcflt * Afre^ment In mimKt*r jla <ynt of the granunatlcal relations 

between parts of the sentence. Although the same category exists in Crodtian, 

crroiit in agreement are frequent. We have noted the following: 

a) J^JJf*?* ^niber agreement of S and P. The moat frequent errors are 1) in 

agreement of the verb in the phrase '^there is/are'* with the S it introduces,^ and 

7) in agreement of S and following verb, e«g« 

"There' s maqy people during* . . " 

"it consist from two parts w" ^ , 

Both exaniples can only be explained by deficient knowledge of grammar. 

I] Incorrect number agreement of determine ri and noun. The errors recorded 

^how that errors arise 

1. with regular determiners, namely demonstrat^Vf^s; 

'^I don't know in what way shall I connect these subject together/' 

2. wu^the pre<.arricle "au"; 

"TiHirc- came from all side of oar country." 

3. with post-dettircniners- 

"it were two kind of slaves/' 

All these error* can onlv be exj Gained by deficient knowledge of grammar* 

ItKorrect contextu<ii ^^^r*?emtnt. Incorrect number agreement very frequently 

arises wbr*n a noun m a .Sc i« peat**ci in the form of a prwioun, e.g. 

*We have always l<?3rrn.d some parts, but we, when we repeat it /' 

Such an example can only hi^ explained by deficient knowledge of grammar. 
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L ifit«rfer«oc« «pp««r« in tlift example: 
in 

"I md in Hu«sl«n book English, it is the two Ungusgei I know/* 
Her« interference affects the choice of words. In most instances Croatian **to" 
corresponds to "it'' and not to '^this/these" dcid an incorrect choice of words leads 
fo incorrect contextual agreement. 

4 Agt;n^ Th*? agent in English appears after passive verbs and nouns of certain 

categories, such as literary works, and is introduced by the preposition "by'*. 

The possibility of using the agent either before or after the object in Croatian. 

depending on emphasis, and the use of the preposition "od" generally transiai»^d 

as *'fiom**, lead to two kinds of errors^ 

a) tncorr^cl position of agent: 

"Now I just ri:ad by Th*?odoTe Dreist? r "Jennie G«rtiardt"\ 
incorr«c+ prepositions 

and from Krleia I read Ilrvaiski bog Mars/* 

5. Qu^^fiuon tags . In English the form of the question tag changes, depending or. 

'ne sentence pattern it goes with. In Croatian, the same form "zar ne" is ustd 

KkTithout regard to the sentence structure. 

Hence two types gf errors occui . 1) those conditioned bv Inadequate knowledge of 

the rules for question tags, and 2) those conditioned 1^ interference, e. g, 

U "He wants a new dress, wants he? 

"Vou never go to the cinema, don't yo«? 

2, "\ou haven't seen it, y<^s^'' Uke Croadan "je Lt?*' 

''You are from Dslmatia, no'^** like Croatian colloquial "ne?". 

riii. group t r*:** s oalv ti, ► , .»tiOn^ froni he rules for making a clause subordinate* 
vHik" '>+h^*r *?rjv>rs, s^uch is position of O. AM, etc* , are treated under the 
^ppropriatf* ht-4*dings. 
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1- R^Utiv€ cUu>^» > R«Ifttiv« clauses function mm modifiers of nouns. The choice of 

relative pronounff as clause markers depends on whether the antecedent is N or 

an 

(sutimate or inanimate) and on how definite it iB, Errors in choice of relative 
pronoun are frequent. The following were noted: 

]5^9j;;^?t^,cho«en_relat^ a^) "What" and "which** for "that'^ when the 

antecedent is 

(i) 

"The doctors will do eveiything what they can do. - 

"What'' was uaed because of the L interference, whichj because of identification 

m 

of relative "what" with interrogative "what" translated as "dto" conditions an 
incorrtic* choice* of relative pronoun, 
til) a ^Superlative: 

"This was the best film which 1 ever saw. " 
Th^ r:4use of the error Is non. observance of the rule requiring choice of the relative 
pronoun 'that" when the antecedent is a superlative. 
IhU ^Tt ordinal number; 

"This was thiitl time what I visited this island/* 
Besides Ignorance of the rules, interference from Croatian also affected the 
i^r vIuiL'.on n>i ^his Sf^ittem,!** Croatian wottld use the pronoun "^o" which speakers 
identify with the interrogative "Sto" and translate as 'Vhat", 
i^) ' V^ich" for "wh^'\ e.g. 

''Th*' 3lav<*s wluch live in the hause, . /' 
Interferent:o from Croatian affects this incorrect choice of relative pronoun, since 
Croatian can usi; thi- same relative pronoun "koji, -a, for N or antecedents* 



Furthermoriij^ since im^rrogutu' : "wliich" is translated as '*koji'\ and interrogative 

"who" as "tko", speakers Id^^ntify the semantic field of "koji" with "which" even 

when the relative pronoun "who" should be used. 

a^) "this what", "thia that" for "what" as in 

"If you thinlt that for thitj what you learn. * *" 

' I'f can tomtlne this that h« heard from the others*" 

In both 'i^'xamples the error i-^ caused by interference from Croatian, since sp^-akers 

form the incorrect two -member expression "this what" or "this that" as an 

trquival^nl for thtr tuo*member "ono 5to" in Croatian* 

a^) "what" for "whkh" as in 

''She rfiad all the Biblo through what ^^ve her strengths . . " 
^-'mce Croatian t.^f^s "§ro" aft^^r .in antctt^dent which a ScjCroatiaii spenk^^rs of 
use "what" betaus^r of ih<* semantic reasons cited above. 
hi Relative pronouri in incorrect case* 
b^) Objective case for nominative, as in 

''I alw.>ys just watch and hear a teacher whom I think is a very good one*" 
TMs incorrect example uas probably produced under the influence of the Croatmn 
colloquial construction "za kojeg misllm da je dobar \ in which the relative 
pronoun is in the accusative* tJie speaker uses th*? Sanu- case in the English 
j^entence* 

2. Time clauses* a^ Incorrectly chosen tense. The possibility of using the "second 

fijture" ('utunim exactum) in Croatian time clauses conditions the incorrect use of 

the furute in English, as in 

"I ^hall rend thy book when I shall buy It." like Croatian "Citat 61 knjigu 
kad budem kupio*" 
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3. Conditional clau»je_» > Incor rectly chosen t«nsQ^ The possibility of th« "s«cotid 

ftitttr*" in Croatian conditional cl^mfies coodltioji^ th« inxiorr^ct choice of tense In 

our Speakers' English sentences, as in 

"We'll cherish her if she'll faU iU/* 

where the future is used in the conditional iilause, or 

''If I'd be able to "^kS th^ place in schools, I'd like, . 

where the conditional is used. 

b) Incorrect choice of conditional conjunction. Under the influence of Croatian, 
which uses the same conjunctions with and without the negation * ne'\ our speakers 

do not choose between '*if'' and **unless", but only use "if not" as in 

"I don't believe that I will ever be able to speak English fluently if I 
will not spend, , 

4, I ndirect discourse . 

English indirect dlscour^^e ^nd the changes it causes in the sentence pose compU'^k 
problems for Croatian speakf js, interference is the cause of many errors. 
Since- Croatian indirect discourse differs from Ti;ngUsh in several important ways. 

a. In Engbsh the use of a particular tense in the main clause conditions the 

. hoictf of tense in tiie subordinate clause* In Croatian there is no such dependence, 

and errors arise like 

'*Sh<* said she will to the universitVi 

The obligatory shift of tense in the subordinate clause is not carried out: r«ther> 

the sentence is produced on the model of Croatian "Bekia Je da de na univerzitet. 

b. In English adverbials of time and place change to forms expressing 
remoit^ness in time and space if the verb of the main clause is in the preterite or 
past perfect, in Croatian tKe adverbials ^re used unchanged in the subordinate 
claui^e without regard to the lense of the main clause, which leads to errors 
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like: 



"She asked her how locigye«terd»y worked/' 

c In Engliih the introductory cUuse moot often formed with "say*' or "teU'\ 

two verbs which differ in their u#e with objects. The Croatian equivalents "re^** 

and "kazail" do not differ as to use with objects. Hence errors in using "say** 

and "tell" are frequent; 

**He told iKrt to sit on hie bed." 

"He said Elsa to take rails so as not to fsU. 

d. In English subordinate clause, whether declarative or interrogative, keeps the 

order S - V - In Croatian surface structures such a sequence is not generally 

obUgatory; in particular, not in indirect disccttrse, which leads to frequent 

(errors In interrogative clauses in indirect discourse. We have noted the following: 

'*He asked what <jid he think about it." 
Th^ speaker ketpe "do" in the «me position in indirect disccttrse as in direct 
quotations p 

Hi) Inversion of modals and "to be", e.g. 

don't know how can I say this in English. 
"Elsa asked Mrs. Young how old i« the house. " 

Bt-s:df^s those cit^-d. Interfer^^nce from Croatian is the oause of further errors: 

I) wronjy worf OT^ 

' He said that existed a danger of. p. " like Croatian 
"RekAo je da postoji opasnost. * ," 

2> omissnn of 9ubj<*c! In subordinate declarative and interrogative clauses, e.g. 

''SU*' ^^'^.k^^d her how lonC yc^sterday workgd.'" Uke Croatian 
"r^ifeil;i ju JO kaK » je dujjo ju^^ur radila." 
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3) omUsion of th^ conjunctions '\f"> "whether", as 

"So tod^ I don't know did I lost the letter. Uke Croatian 
"... ne snam jesam 11 izgubila pismo< " 

In Croatian m such matancea then.* xs inversion wiih the interrogative morpheme 
"h but no conjunction between main and subordinate clauses, and speakers 
foll'jV the same pattern in producing English sentences. 
, IV Compound sentences 
This group treats only the manner of coniolning clauses into compound sentences, 
while all other errors in sentence structure are treated under the appropriate 
headings, 

This jgroup ot Mirrors shows supernuous use of conjunctions, conditioned either 

by L interference or by the learmr^ s personal style (ho would use superfluous 
m 

conjunctions in Croatian as well). 

"Did you learn drive before when we go in England?'' 

rnthlii exampk* the speaker, following tt.. AO-membered Croatian "pi^Ue nego", 

as^es sup*-'rriuou> "whon" aft'^r "befor*'\ Cases are r^cordf^J of superfluous '*and" 

b**forf prcsfrnt participles and infinitives, e,g, 

''I look at him and try to see me instead of there and doing something 
Uke that/' 

In this **xample th^ sr>Odk*?i, following the Croatnn "zam:iljarn sebe kako radlni- ,-" 
Ancorr*5Ctly mserts "and" before the participle "doing** so as to keep the sam« 
number of *>lemeEits as In the mother tongue r^onstruction. 



Nastojirn vidjtati sebe umjesto 


n^ega 


tamo 


kako radim . , . 


i *o see me instead of 




there 


and doing , , , 
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"And he ltd always there and to show as all the most important. . /' 
the speaker uses a supt*rfluou6 "and" tefcre the infinitive **to show-". prcUhly 
because in Croatian he w^ld use a purpose clause with * da^' ('^hat'*), so that 
ht inserts *'<^nd" In 'he poi^ition where the conjunction of purpose "da-' would be, 
V Errors in the iPiructure of prepositiooal phrases 

In this ^roup w put ^rrors in the structure of prepositiODal phrases in the sensr 

of the emission or elements or the additions of superfluous ones. 

Thc^ causes of such errors are two In number; a) a correst^ondlng phrase does 

net exist in the target languag<^, b) one exists but has a different structure. Both 

c^mse^i lead to L^^ im^^rference. but there are also errors caused by false ana!o£fKt>. 

We hav<* recorded following errors in the structure of prepo itionai phrases? 

a> Omission of preposifions ailer certain verbs; 

"tie has looked all the fuses/* like Croatian "gledati ne^Sto". 
*^Ve explain ^hem that it was wrong. like "tumaCiti nekome*'. 

The example ''I havo been G^;rmany." shows the "transit ion phase", when the 

learnt*r is giving up his mother tongue system, l>ut has not mastered the target- 

language system, In tills phnse he reacts to the stimulus ' diflVrent fix)m mother 

tongu(»" and produces ungrammatical sentences, leaving out elements which he 

is not ^iXT^ i^re ri^ht. 

bT Superfluous prepositions. These may be caused (i) by interference from Croatiaa. 



thtv direct with the traffic^" like colloquial Croatian 
upravljati s prometom". 



(il) 



by false^analop^. . g. 

"Yes, 1 have there one uncle and of my aunt son. . . 
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Here the rule for liSin^ "af" to make the pOEStti^^ivo of inanimate nouns ha« been 
ejctended to an animate. 

c) USQ of th^ wrong pronoins caused by interne renc*^ from Croauan, e.g. 
"On this way" ':ke ''na taj na^in ' 

"Tiiey waited on us/* like ^ riHoquial CroaUan "^eknU su na n^-.tj" 
"pay attention on" like "obratiti pajnju na", 

VI Saggt^sted system Tor correcting and eliminating syntactic errors 

To avoid or correct the syntactic errore which we have recorded in the speech oJ 

learners of English in the C/cjauan**speaking area, intensive drill xs needed on 

tho correc* constructions, since this Is the onty way to achieve automatic 

p-O'Juc'^ion f>f ;:;nimmaUcal sentenceSx 

f>i *h** r«<:ogni^ d nj'*hodft tot intensiVxs drilUng of correct constructions is^he 

■iiibsUtu'i^jn 'abl*-!* imroduced by H.T, Palmnr. They are so named because eiicFi 

Aor 1 in *h*? sentence pattern can be replaced by anther from the sam^ column* 

.iiid combin^,'d with any element i '-*Jn th(* other columns. In this way a large 

r.j*^^b*T ot" 5*;ntentf>s writh th« d^-slrert pattern cin produced. Here is a sample 

■ 'M^- for s*>nS*nce pattern with four b^^sic elements ^ S - V - 10 - O. 



s 


V 


10 


0 




gave 


him 


his medal 


l\& 


showed 


me 


nothing 


1 


off'Vred 


Hie old man 


a gold ring 




sent 


tl^ postman 


a letter of thanks 










retlised 


my brother 


a robe of office 


The general 


promised 
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This table gives h total of 750 st^ntences of the same construction. 

F. 0. French in his book '^English ^ > Tables** takes 5 basic sentence patterns as 

a basis for forming substitution tables: 

1) S - V two main elements 

2) S - V - O 3 main elements 

3) S-V- C 3 main elements 

4) S^V^rO-0 4 main elements 

51S-V-0- C 4 main elements 

( C - subject comptement, - object complement) 

Learners, as *,hey work with tables, will recognize these patterns in evt:^ 
sentience construction, whether in simple or complex sentences; other grafiAm.itic^ii 
phenomena can be treated as well (tenses, subject -predicate agreement, noun 
modifii^rs, etc . i long as the table is clear and just one structure ^s bem^ 
mastered or corrected* 

Aork with substitution tables can be quite varied: from simply reading off ail 
possible combmations to memorizing the table, which allows learners to comptnt- 
in givmg the Largest number of sentences in ^ given time* or <>ne can give the 
first element of a sentence, another continues, eic. , and for ^^-ritien work new 
el<;ments may be added to the various col;imns. t^s long as every combination 
pro<iuc<^ a meaningful sontenc^. 

It IS clr^it from Uit above that work with subaiitution tables is very helpful in 

.drilling sentence constructions, since the learner has no possibility uf using an 

xncorivct constructioa*and frequent rep^titior^ of the enme pattern forms habits 

It-'c^dlng to autom^iic production ot grammatical sentences. This method is 

equally successful i^ forming correct habits and in correcting wrong <Mies, 

DdDi^ularl in ^^^r^^s of L interference, and can be recommended one 

m t 

worthwhile mode of work in English teaching. 
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In view of th« tjpfsi of syntactic errors «itabliihed in our itu(ty, which mftlnly 

7 

r«duc« to th« comitnictioQ of th« baaic i«at«Dc« patterni , we propoi« th« following 

The itarting point in EnfF.liih teaching should ^ the basic sentence pattemi. If we 

consider that it is easiest to acquire structures tdentical in the L and L., then 

sentences with "-to be" are the moat advantageous firat unit (S - to be 4Locf). Of 

[Noiii 

the choices for Pred position^ Adj and Loc are the easiest for our speakers, since 
identical constructions exist in Croatian. The third possibility, with Nom as Pred, 
would be taken up later, because of the indefinite article which appears before 
^ht- noun in this position. Croatian has the noun without article here. This similarity 

jnimmai diffvrvnce is an area where int ^rference can lead to syntactical^ 
int^i tt senrences. Hence consider that such uiuts as this could better oe taken 
up at r\ som^^vtihit Uter p^i^se of Enjflish learning, of course bringing out the 
s^mltarity and difference in cons, miction between the two languages. 
Th^ !i«-m^n( 4- construction S * ^ith an optional adverb is not a difficult umt in 
L i^a^i^m -^^pe.iKint; ar<j-a, so that sc»me other grammatical phenomena can be 
-.oiis' d on within \tn' i^^mti pattern* such tenses and the correct position of 
adverb)?* 

A riijji^ daficult u.nr i!3 senten^.^iS with V^, especially when there are both a direct 
and an indirf**.: ot>j<fCt. In view of as highly developed inflection, Croatian has a 
;j*'Hr .vord ord^^i in this ;ype o: iscntencc-, so that a great deal of intensive practice 

n*"<*d*"fl lion*; wirh Ui»^ «^xpUnanrjn of the proper word order in ordtrr to avoid 
int**rferor*ce and :-c<luir* tht corret;; bentence pattern. First thi Sirnpler pattern 
S,V^_0_lAdv) should b^ worked on, and then S-V -IO-O-(Adv). Tho p:ssibilltv 
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of iMkliig tin lO into tht dbjtct of m ^rtpotltlon Ahoukl be tmk»n up Uttr, f inco 

thli eaottroottoo differs from tht L pttttrtt In havinf the prepooltioa, 

Tht yitit wl'.^h if bar^ttt to acquire beeao» of ioterftrence from Croatian, and 

ibould thtrefor* be idtrodueed later, li aefUencea with Unking verb*,^ Of the 

claaa of UiUdnf verba, only ''become", "atay" and 'remain * are used in Croatian 

In the s^me conatniction, that la, only theae wrhB ( poa^aif*, ' Wati'') take an 

adjtctivs aa com(.\^mient. All the others appear mi'h adverbs in Croatian, and 

so interference laada to the production of ungrammaucal sentences vt ith Mv 

aft^r V . \\*^ th^9t^ feel that thla unit can beat be handled by introducing 
cop 

the verba '^become'*, '*atay'^ and ^Wmaln'^ first, because of thetr identical is*^ 
in Croatian* in this w.iy the pattern vrith Adj in thir^ posiMon will b«r acquiH ^ . 
and a^^cording to tMa pattern he habit can be formttJ ming \dj alvr tht? o*t\<*[ 
verbs as weU, Uk< feel 'stneir, 'Vppear*', 'Hook \ ' se^stn etc. 
Within the patterns' 

TAdj ] 

1) S * to «>e -iLoc ^ 

, Nomj 

2) S * 

3) 3 , V, - O 

4) S - - fO ' O 

5) S - V , Adj 

CQP * 

other ffraiTimatical phenomena can be treated, such as verb tenaes, aubject- 
-predicate taimber aftreemeOt, uae of modifiers, etc. 

After thorough treatment of these baalc paueras, th«re fUlow^ the joining of 

clauses tnto compound sentences, while subordinate ctauaes can atao be treated 
together with the baaic pattema, ao that the leamera can recognize the baaie 
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Mirjtw Vilktt (Univ^rtity of Zagreb) 

TEACHING PROBLEMS IN PRESENTING MODAL VERBS 

BftAed on th« report **The EnfUth Modal Auxiliaries and Interference Problema" 
by D, Kalof Jerfl 



the atructurea or the two lan^ages: 

'*The aimilarlty in meaning and patterning may cause a SC speaker to 
IdentiQr certain verbs in SC with cer*,aln modali in E which may give rise to 

^onflicta, errors and learning problems"? 

1*1, There are a ome frequent errors of SC learners that are not covered by 
tKiaatatement, E.g.: 
"I muat to go" 

'*! think that each member of the ^amily may to help her' , 
"He canto lenrn English'* 
''They must lo be intimate'* 

1.1.1, The nuatake probably occurs because SC learners identity the SC infiniuvi 

with the E Infinitive preceded by to^and make transfer of Che whole v-lnfinitive 

at ructure* 

S V Ini'. 

Ja moram i^M 

1 muat to ^o 

\A.2, .Vnother possible aource of this mistake is analogy to the I want to go, 

hk.- tried to catch kind of structure. 



1. 



In his report the author observed the following interfcr^ce areas between 
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Tfaa ntUtake could b« eaai]gr Avoided by utiiif intensive dtitU, since the stnicturtt 
Are in f«ct Identical In the two lAA^aget. The textbook writer* should prepare 
special eierciaea for naatterlAf the pattema like nmat fo'\ ^Mle can go*\ 



He 
1 






Mrr Brown 


can 


go to the seaaide 


1 You 


mnat 


catch the bus 


Mary 


may 


read thie book 


The whole family 








could 


grow flowers 



BesidffS ohatrving the ^inctioning of the structure, the learners will get uaed to 

uUrA that ciien; no f^pxonal diffori&nct b^^tw^en tlie third peraon aingular 

2 

jnd o^S*^ ffjrnis, und inistakc^s of the typ*; 'She must cooks and sews", "He 
-DiXild h iS o bo clev<?r" "A modem woman is a person who can worka*\ will 
ni^jh ftily he -u'tnd-d. Thr -substitution T&t-l'' can he used topractice the 

2 TjkLr J jip (:>nv* v , -if? *£ranim^tioal roleo ^^^^ modal verbs stated by 

fCalogJera antj '-tt*JCkint! ir^^ .-jn+i: ^ts bf^TwQ.^n the structures of the two languages 

^^ainst claasroonn e^fv ^L-'ri' I**' following oh«prvalions cat) be atated; 

3 

ji, i . <)ccu 1 1 vn^^.r^ Ji p. ' ills ' ' j^t f j rr>r :-;t*nt%ncj nogfttion. The fact that 

m the SC verbal sister- i'^ e * -vt- panicle prer^^de^ the verb usuaUy does not 

» -nv ' L fl.! n 4.' . J k^^in'*^" provid<.-d Uia' iio.jd ^trucJturiil drills 

rtf r* u'^t d iTi lo^iH hint', 

"On n€' mo^ i-^i" 'iTn^ t-an't go" 

2.2, <*n t- ■ oth' r ht.nd. ^ h vriy often a semantic problem involved in 

tb* twfiaMvf rorm oi ^h" v. -ti n When SC is the source lungua^ 
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roUaw{ng fnliUke occur*: 



Must you go?" 
Yes, I must"\ 
'No, I musm' 



Nc, ne moram*\ 



2. 3. Wh«Ti E ii the source language xh^ misti^k- ^ Manifested in the opposite 
dinjctlon. An Engliih pcrraon sp^akinf SC wouH ^ry ■>r>»-*n "Xjf}r*?sfi the meaning 
of ih« ient«ftce ^'l mustn't come back after five o'clock"' as morajn se vratiti 
Ua pet aati". The oegative form of th* verb must exptvss^s prohibition to do 
iOmethinf, whereaa the negative form of morjiU exprej*st*s pt^irmistfion not todo 
iomething. So mimifideritandings frequently occur as the verb m ust and its SC 
♦quivil»Trt mjJrati aemanticaUy differ in their negative forms. (The equiv*ak!it <>; 
muitn't ii ne imjeti in SC. ) 

in claaaroom tactics special attention t^hould t^ld to cleannL^ up the seman'^^^ 

dilfe ■ ice between mo ram , ne mo ram vs» 1 must , mustn' t, using translation 

whenever necessary. A drill similar to the following can bo used^ 

Translate the following sentences from SC into E: 

Moral li i^i^ Na falost moram, all ne moram dugo ostati. 

Johti ne mora danas i6i a Ikohi, all mora kod ku<£e napisatl zada6i. 

Translate the followijtf sentences from E into SC: 

I mustn't t>e late, so I must hurry up. 
Must you do this? Koi I oeedn^t. 

3. Occurrence of modals before the subject^ 

3, i . Kalogjera rightly states that certain difficulties for the SC learners can 
be espected to result from the diffe rent position of the subject cf che interrogative 
sentences m the two languages. Enr'ish g^mmar demands an auxiliary before 
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the subject in queatiCQS, afHrmative or negntlve: 

^'Ma«t h« behave like that?'* 
"Can't I come with you?" 

3.2, A frequent mistake of our leamen la that they do not invert the atftrmative 

sentence word order s-v. Instead, they \ry to expreaa interrogation by aome kind 

of raing imonation 

"You must work on Sunday? 

"You caji go to your office ao late? " 

Although the structure is possible. Sc learners should not be encouraged to uae 

it for two reasons: 

1 . The on^ signal of interrogation here is intonation; as the non-native 
speakers canhardly fiope to master t^e patterns of the target language intonation, 
this structure might cause mi.xinderstandings, 

2. By analogy to the SC question pattern the learners might assume this 
to be thf norn.al p<ittern of E queations which would produce a mistake very hard 

<^orrect, 

1. 3. Tht> second interference area is presented by a queation beginning with a 
question word and containing a modal. In SC - as Kalogjera pointa out * the 
!iubje( ' .ised iit all) is free to tak". any position after the queation word. Thia 
giveb rise to many errors of our learners: 

[1) "Kuda Heni? mora idi sutra?" ; (IE) "Where Heni? must go tomorrow? 

{2) '^Kuda stttrs mora Heni? idi?" : (2E) "Where tomorrow must H^nry go? 

0> "Kuda tufra Henry mora Ui^'* : (3E) ''Where tomorrow Henry mutft go? 

(4) ''Kada Bondovi mogu Ui tt Jugoslaviju?" : (4E) ''when the Bonda can goto 

Yugoalavla?" 

(5) "Kad mogu Ui Bondcrvl u Jugoalavlju^ " : (5E) '^When can go the B^:idla to 

Yugoslavia? 
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To prtv*flt thie im«rtet«QC# from SC compAntlv*^ fno word ordtr, tht tt*ch«r 
flhflttld tmplcQT drtUi with \hm attentloo focuiMd oDthft flited word order in fiarliah 
•tmctarem. 9ub«tltution tfthltm of m type aimlUr to thU ciD help: 







you 


J 




matt 


the BoEMto 


fooff 


When 


cmn 




be *wty 




would 


they 


go to bed 






the twine 

















you 


do about it 




can 


he 


anewer 


Whftt 


mufit 


the policeman 


remember 






* the girl 


apologize for 



3. 4. Modala occurring before eubject after jo m the meaning also, likewise, 
too, and ftmctionlng as predicate echoea should in the early stages of leaiiurtg 
be taught as set phraser* Unless the learners are taught to respond automat i^^^l^v, 
the interference problem will arise as ihe structures m the t\^o languages ditfer 
on the point of Inversion. 

Drills of the following types can be employed to make the learners use the 

structure automatically; 

"I can open this box'*. - "So can i". 

"Mary must go to school''. * So must John", 

''She can answer this queatlon'\ - "So can her brother". 

"We must be at school until seven". - "So must ihey", 

3/5. Modals occurring beforf" tubjects in formal styles alter sentence .initial 

elements with negative or restrictive meaning like; never , nor^ neither^ nowhere 
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litmiiic^ only alter tb« l^trMn htve mmsUrcd the bMic fruuMiical itmeUirii. 
Oet»ir«lixatioctf ihould be mtdt at thii itaf« of learntikcV 

4, According to Kalof jftra there ar« ^ interference problemi when the AOdnL 
ifl '^he locui for grammatical itreii and pitch iignala"^ ae a eitnllar pattern 

exists in SC, 

The teacher should draw learners' attention to the fact that unless the modala 
'^signal insisttnce on the truth value** they are unstressed, Blnrthmlcat e:cercises 
should he used extensive^, preferably with a nativ« speaker recorded on tape^ 
> achieve the right quantity of fttreas on modaU: 



question presents a very s^^nou^ learning difficuky for SC learners of 

semantic equivaWnt of this structure in SC is fijced and practically unchangeable"*^ 

\ T^t*rp IS an addnjonal problem when the learner has to distinguish hetween 

r ^ec!ini<)ue used ^n formuJating question *^^gs with open .set verbs and with the 

modais. Attention should paid to two diffeivm types of frequanlly signalled 

<li"''P-'nce ii\ nironation - nstng and i-^ilMiH, 

"He goes to the cinema, doesn't heV" 
**He can go »hare» oan*t he'>*' 

To mftffrt*r the ♦t'rhni'^ijt of i,iu1<ithij5 tag qdt^stions, the Icjirner should be 

pr^semed wi*h v^-ry in*'.*nsl^^ r^l frequent drills (whicn t*ir from being the case 

In OUT s-^hools at the nvomf CtU* The drills should ftp^bh* the loamers to use the 

patterns in question dutom^H4^;;*lly. 




T}\f> i:nglisn <^estion formula consisting of a statement followed by a tag 
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ItApid oral drilli ihould be employed to prsctlce tag qveitiooc. , the ttftcter 
^vei ft cue in the form of the itatemeiit cootAlniiig & modAl verb. The ttudtnU 
r«pe«t the it«temem and add th^ Ug, all at coavt raational ipeed. The extrclM 
may be performed in choroe first, and indlvldtjally next. 
Cuei: Responses: 

"He can open thii door", "H<^ can open this door, can't he?" 

'^They must be at home by seven". "They must be at home bgr seven, 

mustn't thy?" 

'*You caD't do that to me," "You can'* do that to me> can you 

6. In theflfth pofnt of his article. KatogJ^r^ states that a conflict may arise 

if the learner attributes the temporal contrast jeek^sought, catch-caught > to 

pairs lilce: may^>n)igh^> shall -should. The problem which Kalogjera refers to as 

"the contrast between the En^flish modal verb system and the entire verbal system 

of SC" is the source of the most serioys difficulties for SC learners. Inability ot 

some modals to denote time the way ftill verbs do leads not only to the type of 

mistake quoted by Kalogjera: 

''She might go last ye%r", 

but to a different type of errors like 

"l must recogni^^ed that picture" 

"He must went back" 

"They must imitated it" 

must write a text of English last year" 

To prevent this type of mistake, special attention should be paid to prsctice on 

semence patterns which e:cpress time by meanr of modalstusing translation 

from SC Into G *nd vice versa, whenever neceesaiy. 

"Morat iu i^i" 
"TreUo )• to pnprsvltl" 



er|c do 



"PH*r;6rYS moii uradlti" 
7 Will o teturt timt #ifi]»L 

Drriant fonM of the ftiture tlixM Bigntl will ^ plain infinitive which ftre registered 

amoBf oar termers ahow that the#e formi sre probabiy due to Interference from the 

moih#r toogue and to incomplete learning of the system of tenaea. 

One of th# most frequent miatakea in the formation of the ftiture tenat with will 

la the choice of the preaeoA participle ioatead of the plain infinitive, especially 

with imperfective verbs. 

E.g. 

"where will you going tomorrow?" 
"Wh«t wiU you doing*^" 

The mistake probabl^y originates from : 1 * incomplete learning and consequent^ 

merging of the two verbal group* forming the ftiture tenae ('^I* U go", "am going"). 

To prevent the learner' s confusion of the two verbal gmps e:cpressiog futurity, 

drills of the following type ai>^ r-^oommended: 





tomorrow evening^ 


What are you going to do 


tonight? 




this afternoon? 




at the weekend^. 





stay at home. 




work in the garden. 


V m going to 


do aome writing. 




watch TV. 




rea^ a book. 
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When (ftt 1 lct#r «tiC^) Introducing^ futurity with will , the temcher ihould iwttft 
on th# abbreviated form ' jL 
8, Modal "wiU" 

"ClicM pattern*'* referred to by Kalogjera ahould l>e conveyed to tht; leamera in 
short dialogues they have to leani by heari in the courae of their firat two to three 
yeara of atudy- 

wm you, , That' U be aU, I'll bt right down. Won't another, , . do, (Come to 
the), , , will you. That' 11 do, etc, 

Gxerciiea aimilar to the followiof can be uaed by the teacher to make the leamera 
maater the moat frequent uaea of will. 





have a pleaaant holiday. 




have a good tim at the aeaaide. 


1 hope you ' 11 


have a good journey. 




have a.pleaaant croasing. 




visit »a ne^ summer. 




paaa your exam. 



2, One of the I^amera read one of the statements on the left, the other responds 
with the correct question from the right hand aide: 





thiraty. 




a piece of cake? 




tired. 




a cup of tea? 


\ am 


ataiving. 


Will you have 


dinner? 




exhauated* 




a glaaa of beer? 








a gUia of water? 








some bread and butter? ' 



fhcror«ticftl r«martcB on will c xpresiing ; 

probabiUty: That' 11 b« th* pMtmui 
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If h*'U come tomorrow 



Indocticm: Oil will flamx on wtttr 
iQilfUtiiC*: You will do th*t* thlafs. 

ftod othtr nbodal meftnlnft should be conveyed to the leemere ifter they heve 



Would O ttiei cowider*ble dlfficultiei to SC. leftmere. 
The mott frequent mletekee occur in would perfect iafinittve, both in form tod 
ftioction, moet probeb^y becAuee there ii no perfect iafimtive In SC- and m the 
difference in form between SC. kondicionH ll end peet condittonel ii etrikinf . 
The devieitt formi uied by our leemere ftre of the followlftf types: 

K "Heve'* is cwnitted: He would nnifhed hie etudy if he hAd worked harder. 

2. The pT«ient inetead of the infinitive of "have*' ii ueedt He would ha« gone. 

3. The preterite instead of the infinitive of *'have" ii used: I would had invited you. 

Ai wquld and verbal groups in whic h it appear* in different functions preient a 
constant ioorce of troublei to SC. learner*, a very careful approach to this 
grammatical category should tfe devel^>ed. 

9. 1. To have an encouraging start, the leamere could perhaps first meet would 

in polite qaesdons and requests. 

Would you pass the ^alt, please? 

Would you like a drink'' 

Would you shut the window? e*c. 

9.2. At an intermediate stage the learners should be introduced to the 

accusative .with-tnfinitive structure> practicing statements of the following type: 

I'd like you to come. 

I'd like you to meet friend. 

Td like you to come with me, etc. 



reached • Mrtf advanced stage o( leemlng. The uses m ctf somewhat lower 
frequency, twt this should not be a reason to neglect them. 
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0.3; At thli vtftge they should actively use the structure Would yuu mind ^ lehind 
in the emnpleft like: 





twitching on the TV^ 


Would you miod 


puitcigthe ftftlt? 




being quiet^ etc. 



The following stnicture requires coiieide rable time and effort to be 
mattered by the pupils; 







reftd the newspaper^'* 


Would you like to 


Xo, not panicttlarly. 


retd a noi-eL 


go 10 the pictures? 


I'd rather 


pLay tennis. 






do a crossword puzzle. 



9.5. Semem eH of ihe type* 





she'tTcome. 


r wtsh 


they'd go away. 




they'd never leave, etc. 



^^^ould b^ pt^cTtced at a fairly advanced leVel and tho learnt^rs stiould be 

^^noout \j5«^d by th** *ea\:her o in<hioe i^vueraUzbtwn at>out this t>p*> of sentences. 

1 ' <3afnt noT^lii ^op*i r'or ' lu* Uci^cm^ms in which would denotes a habit m tho i^^^^^ . 

S*ie would Si* fhert* for bMirs. 
If). Jhi' dtO>n^nt- ^>t*ut'oen shit't^^d iWure ni4.amnis iwid th^ modal meaning 
v>" Aouiti si d U s^rtifigly a*r^ S'i*;d and illu£>tratfd h} many t^Xamplefl as 











t-^tch Jiif> French, 






' j£ Skid ' ' 




df^^ j/je to Vumce. 










pa> Jor my holiday. 










p<iin- my porM>utt. 








f mt'nd my bicycle. 
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&i oppot«4) to: 




What would you do If you 


- 

I'd buy A new TV tet* 


woo th« lott«iy thit we«k7 


rd live in a luxury Hat, 




I'd Kave a long holiday. 



10,1. After th« laarAera have mastered the above-mentioned uaea of wou^# 
havlnf devoted to the problem sufficient time and effort, th« '*nal, th« nioet 
difficult «tep abould be taken: the iatroductloii of wcul^'^ ptrfect infinitive, 
Th« ftv^ a^rlea of exerciaea mi|ht be introduced by changing the adverb of time 
from thia week lato laajLweek in the ^bove* mentioned aentence "What would you 
do if you won the lotteiy th» week?**, making all the otceaaary adjuitm«nta in 
the, sentence. 

Le^mera should htt subjected to intensive exercises on thiaatnicture. Teachers 

should use translation exercises from SC, intoE, ofatype simitartothe 

following; 

Oa 3am im^o novacsi kupio bih kr^ij^ , 

Da imam vremena iSao bih na ietn^, 

Mary bi dodls da je pozvana, 

Ne bi to sastiao da Je otiiao na vrijeme, etc, 

\ \ . Shall, Taking into consideration Kalogjera' s report on the frequency of shall , 

10 ^r^eclal effort should be mad* by the teachers to make the learners use it 

regularly excf^pt in the firs* person Interrogative where it is normal. 

To master this particular feature leamere should be presented with 

drUls of 'h^' type. 





hot 




open the window? 




noisy 




shut the window^ 


It's rathor 


quiet 


in here, :^hall 1 


turn on the radio^ 




dark 




turn on the light? etc. 
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U. 1 . The le«m«r« nhouM b^^ .t/*>rTr«i of the other uie» of shaU whett met with 
in the spoken or written Unguage, but oo systematic commaind of these forme 
^..u^uld iosicted an until -'^ Uirly advanced stage. (You 3 hall h ave it. ) 

Should. ObUgational should followed both by the present and perfect 
infimtiv'^ shouid be prHcMc#d. 

I untrilation exercises of the two structures ueed side by side ffrom SC. into E. ) 
snould be used. 

Trebao bi oti-roriti protor. Trebao otvoritl proior. 

Trebala bi posjetiti cnajku. Trebala je posjeuti majku. 

Trebao bl ra<Jiti niarljivlje. (ti) Trebao si mditi marliivije. 

Xttfen'ion should be pi*id fo non^obUgstional should iHow should i know'^, but u 

*iiight be taught AS lantfUk^e idinm. 

12. ^ll^st. ImerfftreriCf* problems m connection with must arise when tho leat niMs 
attribute to mus* qualiiies of op^n set verba, since SC. moratl belongs this 
category^ 

TLe problem ha5 bet:i treatiid e*irlier in this report iu conn^tlon with must and 
r>ther auXilurit^s. Th.!: sonaantic problem of the negative form of miLS^ has been 
also tr<±tfted there . 

12 A. The remaining problem in th€* usage of :j.aAt Is tht- ^wo mt anin^s of mus t 
and their r^spt^c^iv^- pasi tcrv^es. To '>vercome the&e difficulties t*it' following 
e:cercises can be presented to the learners; 



.2. Ot;igation 








df» some i?ev/in^ 






me*'t m> frtezMi 




1 IDUSt 


f}if SOUK'' Shopping 
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I h»d to 


do aom« sewing 
meet my friend 
do soin« shopping 


yesterday* 


13, 3. Conclusion 



unhappy. 
tlT«d of Ufe. 
He looks miserable. He must btjin debt^ 

homesick* 





unhappy. 




tired of life* 


He looked miserable when 1 last him. 


in debt. 


He must hav<^ been 


homesick* 



13, Oightto . The different shades of obligation e^cpressed by Qu|ht to and 
should as opposed to must should be demonstrated to the learners at a fairly late 
stage. At this stage they should be encouraged to use ought to and should alongside 
with must iOT various degrees of obligation. 
An exercise of the following type might be of $ome help: 





get rich. 






leani French. 




I'm tiding to 


get a better post. 


Can you tell me how? 




save money. 









should 


work hard. 


Certainly! 


You 


ought to 


take lessons* 








write a successful book. 








stop working. 



o ■ 
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14. Cin md cotild> Th« t«Achtrs ihottld practice tho«« uiei can that «re 
U.l . Oftft of thta« uafta ia thfi expmaalon of aldU: 





driva the car^ 




awim? 


Can you 


U4« a typewriter^ 




play th« piano? 




rld« a bicycle?, etc. 



14.2. Can with verba of aenaatlon ahould alao be practiced: 

Car you bear what he ia aaylng? 

Jan you ametl aoow In tb« air? , etc. 

t4.3. To practice the paat tenae of can when it expreaaea akiU th^ following 
exerclfes might b« augge<ted: 





daace? 


Can you 


make paatiy'^ 




awlm'^ 




do algebra^ 





dance 




Could yai 


ma left paatr>- 


ten year* ago? 




awim 






do aljjebra 





14 4. ,Vh**n 'ii&a i« ♦o *xprees ability, special a.toition ahould 

r^^ r>n<j to pra'-'ic^ '^r JUfur^ 'f.^nse !»iU abtero. Thlf structure pr^aenta 

rficuUles to our ^Q^^^ers, uier^ ^irc no sigtitils for It in SC. Imetiaive drilla 
should b« prepared to overf.or^t^ ihis problem featur«> aa aug^attd in the firat 
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pttft oftbU rv^ft: 

May Md atf^ . Tb» two wt of my (ptrmitftiofiuid povtiblUtyt <;fta bt 
btit lUa«ti«tt4 f6rtht 1*sni*r9 tiT tb* foUcnRrlof «iftrcis*s* 
Ptrodtticii; 





iolotht due*? 






Mrmr joir blkt? 






j school or)y^ 





t&.a. FMSibiUt^r: 

I tftn't find P««r. Wherwr cmi b« be? 





ftt home 






Hft mty bt 


ftt ftchooL, 


Or ht miy bt 






ftt worki 




on holid»y. 



tS. 3, AtanadvmiKtd ittftof Itftrniiii. pupALi' «tttiitioii should be drvwn to 
tht tmbifulty of tht itru<;turt ml^bti'p»rfi<;t innnhlv t Yav oilfht h«vt ii0tl<;td. 
m Vferojatno ttt prlmlJtUll.^ but: Hi inifbt h*ve woo tht pri^* If ht htd 
worktd hftrdtr, « Mof»o Je doblti ntfrmdu (til nijt) dt Je rtdio vile. 



NOTES 

*'A Sarv^ of Grftmmitkftl ChftftcttriitUt M tht XiiglUh Modal 
Vtrbt with Record to laterftiwnct Problttri", in R. Pillpo^6, 
ed, , Tht Yu|c;lay Strbo*Crottlan Knflltt' Contrwtivt Projtct, 
Rt ^ortt I , inntltult of Unfulttict, Zagreb. 1961, p. 39. 

2. Mliteket quoted In thlt paper trt uktn from ^> BUlni^; "Errors In tht Morphology 
sftd Symtx of tht Vtrb In the Serbo-Croatian -Speaking Area". 
(UnpubUshtd M.A.thtsii;Za|reb« 1971,) 



5. D, lUlod^rt, tbtdem, p, 42. 

6, D.Kftlod^ra , Ibidem, p, 42. 
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Mirjuft Vilke (Univertity of Z»gr«b} 

TEACHING PROBLEMS IK PRESENTIKG RELATIVE PROKOUNS^ 
Based on the report ''Relative^ Pronoune in EngUih «nd Serbo-Croatian" by Dora MaCek 

L. The reUtioothip between the relative pronounfi in E and SC la type 5 of 
the N^maer-Ivlr table^ "in which ;be atructurea in LT and LS partially overlap 
formally and atmanticaUy,'' 

The aim of th:$ paper is to organize the category of E relative pronouna ao that the 
positive transfer from SC to E relative pronouns >s uttlued in teaching techniques, 
while the prwention of negative transfer is taken care of by special drills and 
exercises. An attempt is made to grade the materials carefUUy so that the student 
iidvances slowly from material thoroughly learned to more complicated material 
involving more c<^plex choices. 

1 1 . Manv quite fluent SC speakers of E uae which for human antecedents 
throughout their lives (negative transfer of kojO not even being Conscious of the 
mistake. SC learners have other difficulties with E relative pronouns. They use 
e.g. what with pronominal'antecedents - everything what you know* owing to 
negative transfo- from sve jto znate. 

To .jvoia tb(*sc ,ind otb^r difficulties arising from interference> teaching atralegy 

in planned in the light of th^ results of contrastive studies of the two languages. 

2 

1 .2. The E rflative pronouns are dirided into five teaching stag« . The following 
tffChniqiues are recommended. The approarh best suited to the subject at the 
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beffiimlng itftget would be one avoloin| interference from theSL. Wh«i the learner' • 
command of the XL ttmctnree ii euch thet he is capable of eb«tr»ct thiidcinf about 
them, the more complicated utafee ghoyld be iitroduced. 

L 3. If) the first two ata^t of learning, relative pronouns should be kept strictly 
apart. Each should be treated separately. In connection with the context to which 
it naturally belongs. No generalizations or abstractions of any kind ^re ni^cessnty. 
The flrst atage of teaching relative pronouns is by no means the first stage oi 
teaching English. Due to their comparativciy low frequency in everyday speech, 
and because they become necessary only when the learner has reached the sta^e 
of using complex sentences, the relative pronouns cannot be introduced into ^he 
syllabus before the learner is in command of approxlmat€iy 5DD-SD0 woi^s, can 
handle basic everyday structures, and has an idea of E sentence word-onier. 
M^hatever this may mean in terms of time elapsed from the beginning of the coui 
By the time the relative pronouns are introduced, the learner will be able to u^/" 
thr^ interrogative 3 who^and which and the demonstrative that. So lie wdl meet 
familiar form in a new function * not necessarily an advantageous circumsiunr*?* 

A. STAGE 1 

2- Who. In the case of who the learner is not likely to have any special 
difficulties, as long as he doesn't connect its most frequ^t translation equivalent 
koji with non-human antecedents. To avoid this, \ 'ry simple exercises based 
on patterns and vocabulary familiar to the learner should be given* 
For example: 

Complete the following sentences on ihe model of the first; 

My brother a a bsjy who likes to play footbalL 
My sister is a girl who often 

102 
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A bund mm It a ttUk vhocui't 

I hkn ft fiiiod who U food «t 

A titchtr ii & or wonuui who 

P^renti arepvple look aft^r th*lr children* 

A hoUl kMp*r ii a roftn rum a hotel* 

A nur^e ii a womui 

A centra* forward ii a player 

Floroice Nifhtiafale wai a farooui woman 

It ii hardlj ncceeiafr to mftnttoo that bafor« beiof ail»d to do mich oc«rciaei, 

the itudeit thould hear the pattam in <|Ae«ticm ieveral times i& authentic itretchaa 

of EnfUih ipeech, that ia in dialofuei, or in reading paiiagei* At thii atafo the 

reader aiiimilatei the pattern with who^a i a wholej no frammatical explaoationi 

are needed* The Important thiof for theteacher to make ittr« of la that the learner 
doei not connect who with ooa*huinan antecedenti* 

^t^'^h. In the firat itage of learning which the student «;hould be taught iti 
most frequezt uie: which for noi)*human antecedenti* He should be reminded of 
who , which has & parallel function in the case of human antecedents* Although 
t:^♦ Jiff^^runce between the two should be strongly itressed over and over again, 
no comparative exercises are r^commoided at thii stag^* The student will be rea^y 
for them only after he is able to automatically respond and us^ either of them In 
natural iequoicA of E speech* As mentioned already, the interference her« ii 
vxtremely itrong, the learner lending to uie which for all nominal antecedenti, 
human and non-human, on account of kojji being used in SC in either caie. 
The Ktudenti should be given exercises of the following type: 
Complete the following sentences: 

Thii ii a question which I 



ERIC 



103 



. 101 . 

I bought a new «uU which my mo*he*" <ii^n"f . , 

H«f&ve her iome chocolates which 

My mother works in an office which 

They went to see * play which 

He i^. the author of r lit* book 

I wrote a compoiitiort whxcn 

LemoM kre fruits are very sour. 

Football i« a game is very melting. 

Mathematics 1* a mibject is very difficult. 

B. STAGE 2 

' 3. At this stage the student'i responses ar6 still imitative. He is not asked 

to produce anyrhing not first modelled by the teacher. After a car^l revision ^: 

the material studied in the first stage, ihe possessive ^hose used lor both hui. 

and non. human antecalents will be introduced. Exer^;i{»cij of the foHoA^ing typ- 

could help to establish an automatic use of tht' it-?ms in question. 

3. 1 J Whose (for human antt^»,odonts). Complete the fallowLnj^ ^^entences on i ^- 

model of the first: ^ 

This is not the woman whSse sinking is so beautiful. 

This ia not thenuin house was burned down. 

You have ^een the person ■. . opinion I wish to hear. ' 

Have you taUc^ to the ^ oman > - children have been taken to 

hospital" 

By means of the following suhstitution ^^ble. the student reproduca the pattern 
wi+h the new form using^differem lexical content. The idea of such dnll is to 
make him use the new form spontan*^sly with interest focuased on a different 
problt^m (nuaning of the wordsL 
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tbe farn^r 




Picture ii in the Afedical Journal 




the hoy 




wor4 can be truatefl 


Tfait it 


Xbft doctor 




novel haa be^n publlahad this month 




the wommi 


who«e 


farm waa bad]/ damagad 




tbe writer 




ca r waa anoaahed in an accident 




the driver 


j bicycle was stolen 



Thia table c»n be used aii a good competition game between two team* of laarntrt. 
To moUyate them, it can be played afaitift time limit. 

2. Whoae Ua & supplet^vo possessive form of which) ■ Fractlaing this naage 
thdutd 001 takft too much time becauae 

3 

- Its frvquf'ncy in £ Is comparatively low 

- a parallel ^tructui^ ( gij i used for non^^humans) t^xists and is on the increase in 
SC^ ao the It'artifTs will have no difficulties m using it. 

"^^ntences t^imilar to the follov^ing can be used for practice; 

^ I' 

The housv whose windows are open 

The book whosv patfes Strt- dirlv 

1 ht' picture host* colours ft r- ^i. bright 

A river whose Kinks are si^vp 

C. STAGE 3 

4, At this stage review of aU the material leartved in the first two ttage* u 
^ssemiaK Vananons of the exer^.ses given «rlier may be preaented. At this 
poin? 'he studezns are guided to a correct interpretation of what they are trying 
to do. ;hat ia to say, the first grammatical geaeraliaati^rfia are intro<tuced. 
Th« studrma conatnict new utterancea by analogy with the preceding ones. The 
teacher will contraat who and which and help the atudenta to maka general nilaa 
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aAtaad th«irua«. 

An •strciM Ulc«thia cm bt of aom« help: 
Ittwrt which o r who » r«qulr«d: 



Htr« U ft jok« t Ctrl' t onderatf^nd. 

Thf-r« la the thief atol* my wttch. * 

The trtlat painted the picture waa Rubent. 

t apoke to the mtn wma drivinf the cart. 

Mr. Brown knowa me fave me aomeaUdeo. 

He will read a poem he wrote. 



They gwr^ me aome cakea I didn'i 'ike very mu^-h. 

For dinner we had beef waa badly cooked. 

4.1. That . At this point that can introduced, both for ^mjin ^nd non-humar 

antecedents. Exerciaea and drtlle ahould be careftilly graded: 

Inaert that^lnto the blank apace: 

She IB the flneat woman ever lived. 

He ia the only Am«»rtcan had awum the lleapont. 

At^ man liat^na to you is a fool. 

The old gentleman lives across the road haa got married. 

The man is sitting at the desk is the secretary. 

4. 2. the following substitution table will show that in restrictive clauses ^ 

and that when used with human antecedmts function aa aynot^ms: 



This 18 not 






committed the muider 


You have aeen 


the man 


who 


wa " there at thevime 


t have n^v*r" m<t 


xl\o woman 




is wantfjd T.he police 


Th'^y pftin't'd out *o 


till' of^rson 




sold m** th»- car 








)^4ivi} me tht> had ri^rnQr 


Thi^ rv ly be 






S'ole my [jurSe 



ERIC 



106 



1 



II 

4.3. 



1^ mrtcht at mtich tt»m of this mbstituttoa tftbtt with «qr it«m in tl» otbtr coluinnii 

, all of which nult* mm, «rt>oMibU. 

IbmH tiMtt tuo the blank apacti (tioa*hufi»iw) 

Wher« ii tbtre a ahop taUa pictui^poatcarda? 

Tbt chair waa brok«i i« now mafKl«l. 

The draaa waa apoilad by paint muat be diy^cleatiad. 

The pencil ia ^inf on tha deak ia mine. 

The park ia at tha back of the houaa haF a tanala^oiirt iait. 

The tree aunda m^r the fate haa tove^ flowera. 

4.4. The foUowiof aubatttutioa table will iUuatate the f^ct that either wgich or 

ihat c m be need ia reatrtctive clauaea with Aoo^hanuui antecedenta. 



Thia ]■ 

Here ia a picture of 
She |ave me 
This lookl like 



the pencil 




will iotereat you 


the ^itiBll 


which 


we fbund In the cave 


animal 


that 


you told me about 


thti obj^t 


we picked up 


the rat 




the girls were 


aomethltig 




iQOkinff for 


the one 







Wjth thijt 8ul>at]tu^ Lon t«bw 240 sentences are poaaibte. 

D, STAGE 4 

5. Atthlaatage, grammatical ic^rma and rulea will cm^e onto the acent. 
Granunaticat prtttclptea ahould he made e:cplicit. now that the atudent haa had 
■ome expenence with xUn opera'.;on of the relative pronouna. Productive drlUa 
ahoub. be introduce<J, ^ 

5.1- Whom. CombinaJri^r dnll i -^ii be uaed here. The atudenta are fl van the 
laak of loiDitttt two lemenre^ itv using whomi 
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Heii th« mtn. 1 met him. He is the cnau whom I met, 

Heii the min. ^ iiw him. 

Thejr Are the people. I telepbonefl them.<- 

She ii the womM. 1 invited her. 

They ere the <!hildren. [ took them to tho cinema. 

Thii ii the boy. I found him in the fartleji. 

They are the thievei. The police caught ^h^m 

5. 2. A iet of exercliei ^o five ^he teacher an tnsight into the Learner's 

lOKwMgtfeiMl eo far would mn as foUowe: 

Uie either who/thet. whom , whose i Or which ^ th at in 'he foitowin^; 

My dog, ii a bUck oner bat run away. 

Vhe boy book I borrowed winti me to giv^ it b^rk to him 

The house you eee on the right ifi oui^- 

George b^othor's name is Jactt. is the son of Mr, Smi' 

That is '.he book in I saw the picture. 

rdl me the name of ih^ man to yc« JJ^^e rh*: r.^onvv. 

Whe«-e is the theatre youtotd me at>out^ 

5. 3. At this potm, introducing the 4 relative ii recommended As ^h*f 0 r^iativ- 

doea not exiit in SC, the iekmers will probably tend to neglet-t r unless they an- 

iaked to use it. 

Drills^similar to the following can be given: 

Rearrange the following sentences on the model of the firstj OmiUinfj the r«*atiVf^ 



pronoun: 



Vou must use this pen. This is -h^ pen you must use. 



H^muit r^ad this magaztri''* 
Vou mui' practice this word. 
We will learn this languagcr. 



They have repeated this sentence. 
Vou may use this word. 




108 



- 106 - 



Sbm can r«sd thli book. 
Th*y mtist do thU exercise. 
W« tbaU do this work. 
She mutt use this pencil. 

S.4. Join the two sentences by mesns of the 0 relative pronoun, e.g. 

She Is the girl. I met her yesterday. She is the girl I met yesterday. 

This is the kitten. 1 found it in the gsrden. 
That is the film. 1 saw it, 
Thea«are the letters^ I typed them^ 
That is the bag, I found it. 
That is the wifidow, 1 broke it. 
That is the bookshelf, I made it, 

5. The next item to be taught Is the back position of the ^r^ositlon with the 

relative pronouns which , that , the uninflected form of who, and the 0 relative. 

By this poitit the student will have met the phenomenon of back position of the 

preposition in colloquisl language in many utterances other than relative clsuses 

( Whst are y^t talking about? , What ia it under? > etc). 

Now is the moment to draw the learner's attention to this feature in connection 

with the relative prtM^ouns. Without intensive practice U will be difficult for him 

to use this pattern, because it do-'s not eidst in his mother tongue^ As this is a 

fairly advanced stsge of lesming, the students should be encouraged to make 

their own sentences on the bssis of vocsbulary and structure mastered earlier^ 

TV teacher should give examples of model sentences: 

The man you spoke to in the street is my teacher. 

I should like to see the trees you picked these spples from. 

That's the knife aiyl fork I est with. 

The man that you spoke to yesterday is coming to dinner. 
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Htrt comes the ^rl who I am hiding from. 
Tht gUsi wt tre drinldng out of in dirty. 

5.6. Productive, combinatory dritU could be u«ef\il in practicing this item: 

Join the two sentences by the ^ relative pronoun, e.g. 

This U the tap. He turned it oo. This is the tap he turned on. 

That is the panv. He invited me to it. 

That was the window. I looked through It. 

Thfit was the programme, t listened to it. 

This is the chair. I sat od it. 

This u the shop. He bought the book from there. 

That is the letter. She typed it out. 

This is th^ towQ. He drove to it. 

This is the test. IspoWotoyou about it. 

E. STAGE 5 

6. This final stage of studying relative pron^ns may be stretched through a 
fairly long period of time and taken up gradually. In this stage the learner will 
actually advance from language -Like behaviour^' into knowing the language. 
He will be expected to use the syitem of relative pronouns when expressing his 
*'navel utterances" . 

6.1. The most effective exercise at this stage is translation. In doing 
translations from SC into E snd vice versa, the learner will have to select a 
certain style. According to the requirements of the passage, he will usually have 
to docldf' between colloquial and formal language, and in doing this, he will need 
more subtle and complex uses of relative pronouns. 

6.2. The difference between the restrictive and non-restrictive clauses will 
hnv^ to be dmtt with stKl maqy examples given to point out the distinction. 
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a) The boy ith&t) you saw yesterday it coming to tea. 

b) My brother Dick, whom you saw yesterday, is coining to tea. 

a) The aunt we met the station walked home with us. 

h) Aunt Monica, whom we met at the station, walked home with us. 

6.3. An exercise similar to the following could be useful: 

Join the two given sentences into a non. restrictive clause: t.^. 

Her father hss just returned. Ife has been to Paris. 

Her father, who has been to Pftris, has Just returned. 

Budapest is a beautifiil city. It la on the Danube. 

Flies carry disease. They come mostly in the summer. 

Oxford University has maz^- different colleges. It is one of theoldesi 
in the world. 

Swimminff makes p*?ople strong. It is a good sport. 

Whisky is the natnonal <lrink of Scotland. It is verv expensive. 

Oeorg*j \\ashington never told a lie. He became President of the 
I'nited State*. 

Tommy and Mary are very naughty children. They are playing in the 
garden. 

Her employ^^r work*, in the ne)Ct room. She 'dislikes him. 
4. The teacher will have to explain <ind practice the following items that have 
ihv Tr-ated so far. on account of their infrequent use in everyday speech or 
special difficulties which they present. 

a) in elliptical constmciions f The yesr thst the war broke out ) 

h) when th^ personal antecedent expresses quality of character 
f Tool^thai I was ^ 

f, 4.2. Which 

a) referring to a clause f The decision was poetponed^ which was exactly 
what he wanted) 
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b) rtffrrrliv to huinu aiitecad«iit« ( He looted like > Uwyer, which ht w>i ) 

c) u««^^ Mtibtttive^ ( He bou£fat the Tim%B, which newepmper he alw^re 

6, 4.3. What, When SC apeakers of E uae thia protioan, there ie alwaya a d&nger 
of negative tranafer of the SC proftoun Ho, f* They all took their umbrellaa what 
w^a a very good thing to do. ) 

To avoad auch errora, thia pronouo hma not been taught in the earlier atagea. 
But at thia level atudenta are expected touoderataod more complicated functiona 
of particular lan|piage itema. They ahould be given examplea of relative what . 
{ He will take what yott offer him. ) 

6.5, Indefinite relative pronouna whoever, whicheverj what eve r > etc., will havf^ 

to be iotrochiced ' hen the atudenta come Acrose them In the te3Ct. 

7 

7, It 19 to be atpected that SC apeakera of E willuae relative clausea to a 

much greater eictent than a native E apeaker, due to the Interference from SC 

where they ^r^^ xxsttd more extensive^. To avoid monotoiv and eimpbcity of 

i^xpreaaion re-ulunjf from sut,h eictenaive uae of relative pronon^, the teacher 

shruld prepaT e tr^slktion ^ xerciaee from 5C into E, encouraging the studetlta 

to aelect other conatnictionafgerundaj particlplea, infimtivea) as altematlvee 

to relative clauses^ e,g, 

U) Ne moj^ tamialiti da Je tou^lnio, 
(i£) I can't imagine him doinf thia, 

(2} \h svi *eUmo pravila po kojlma bl iivjeli, 
f2l-;' atl *an; a code to live by. 

1^ ProhWrri > kofi.v* h i*i fovjecanatvo suoCava. . . 

■ ^t^ Th** pT'>hl**m nov facini; ramar ty etr 
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Oofy ft coupto «f trantUtioti mrciiti Uv* givtn httr«« fti inch evirciiti 
will d*p*iid on thft TOCftboUrr the Uftimr* hav« b*ftO ftctiv«^ UMiog in their 
course. 
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